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UNiT 5 | OVERViEW, UNiT OBJECTiVES, ESSENTiAL QUESTiONS 

ESSENTiAL QUESTiONS: Which is the more important of revolutions: agricultural or industrial?
 

From World History For Us All - All too often, we restrict our study of modernization to the trappings  

of modernity—industrial capitalism, representative government, and rapid communications.  

We see societies that most obviously exhibit these characteristics as representing, somehow,  

our full historical development as a species. Societies that do not match these criteria are  

deficient or possibly pathological. We do ourselves and our students a great disservice, however,  

when we adopt this interpretation. In seeing things this way, we miss the fact that the years  

1789-1914 witnessed revolutionary change in all parts of the world, not only in those that built factories 

and had elections. More than anything else, the formation of unequal relationships of dependence 

between colonizer and colonized changed the world as a whole irrevocably. In fact we cannot separate 

modernity from this new global inequality. 

TiMELiNE: 1750 CE – 1900 CE

UNiT OBJECTiVES
• Evaluate how effectively each of the four Atlantic revolutions lived up to the ideals of liberty and equality.

• Describe basic characteristics of the Industrial Revolution, and explain major changes that industrialization 

brought about worldwide by 1900.

• Explain that changes occurred gradually, at varying rates, and not necessarily everywhere in the world.

• Analyze the concept of “progress.”

• Identify reasons why European countries became colonial powers.

• Explain connections between nationalism, colonialism, industrialization, and racism.

UNiT 5 | MODERN – iNDUSTRiALiZATiON & GLOBAL iNTEGRATiON
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LESSON 5.1.0 | OVERViEW

UNiT ESSENTiAL QUESTiON: Which is the more important of revolutions: agricultural or industrial?

The 18th Century marked the beginning of an intense period of revolution and rebellion against  

existing governments, and the establishment of new nation-states around the world. Enlightenment 

thought and the resistance of colonized peoples to imperial centers shaped this revolutionary  

activity. These rebellions sometimes resulted in the formation of new states and stimulated  

the development of new ideologies. These new ideas in turn further stimulated the revolutionary  

and anti- imperial tendencies of this period. 

LESSON 5.1 | REVOLUTiON AND REFORM
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LESSON 5.1 | REVOLUTION AND REFORM

LESSON 5.1.0 | OVERViEW | Learning Outcomes, Vocabulary, & Outline

LEARNiNG OUTCOMES 

• Evaluate and analyze the effectiveness  

of each of the revolutions examined  

in this lesson.

• Identify examples of why European forces 

became colonial powers in this era.

• Explain connections between elements 

of the Enlightenment and revolutionary 

actions.

• Describes ways in which colonialism led  

to long-term transformations in the lives  

of colonized people.

 
OUTLiNE 

5.1.1 | OPENING
EQ Notebook

5.1.2 | WATCH
Crash Course World History #26 –

Seven Years’ War 

5.1.3 | WATCH
Crash Course World History #28 –

The American Revolution 

5.1.4 | WATCH
Crash Course World History #29 –

The French Revolution 

5.1.5 | READ
Maximilien Robespierre  

The Cult of the Supreme Being 

 

5.1.6 | WATCH
Crash Course World History #30 –

The Haitian Revolution

 
5.1.7 | ACTIVITY

Toussaint Louverture Comic Strip 

 

5.1.8 | WATCH
Crash Course World History #31 –

Latin American Revolutions 

 

5.1.9 | CLOSING
EQ Notebook

VOCABULARY

Enlightenment – A European intellectual movement  

of the 17th and 18th centuries in which ideas concerning  

God, reason, nature, and humanity were synthesized  

into a worldview that gained wide assent in the West  

and that instigated revolutionary developments in art,  

philosophy, and politics. Central to Enlightenment thought 

were the use and celebration of reason, the power by  

which humans understand the universe and improve their  

own condition. The goals of rational humanity were 

considered to be knowledge, freedom, and happiness. 

 

*Vocabulary definitions taken from oxforddictionaries.com & britannica.com
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LESSON 5.1.1 | OPENiNG | EQ Notebook

PROCESS
Ask students to think about this question and respond  

to it on their EQ Notebook Worksheets: Which is the 

more important of revolutions: agricultural or industrial?

ATTACHMENT
• Essential Questions Unit 5 Notebook Worksheet

PURPOSE
Each unit of the Crash Course World History Course (CCWH)   

is guided by what we call an essential question. The Essential 

Question Notebook (EQ Notebook) is an informal writing 

resource for students to track their learning and understanding 

of a concept throughout a unit. Students will be given  

an Essential Question at the beginning of a unit and asked  

to provide a response based on prior knowledge and 

speculation. Students will then revisit the notebook in order  

to answer the Essential Question with evidence they  

have gathered throughout the unit. This provides students  

an opportunity to track their learning and to prepare them  

for future activities. To help students focus on the important 

ideas, this activity asks them to look at the big ideas  

through the lens of the Essential Question. At this point, 

students won’t have much background to bring to bear  

on the issue just yet. This early exercise helps to bring to the 

fore what they know coming into the unit. 

LESSON 5.1 | REVOLUTiON AND REFORM
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UNiT 5 | EQ Notebook Worksheet

Answer the unit essential Lessons 5.1.1, then again in Lessons 5.3.4. In your answer, be sure 
to include ideas such as historical context and how themes through history change over time. 
Use specific examples to support your claims or ideas.

ESSENTiAL QUESTiON | Which is the more important of revolutions: agricultural or industrial?

LESSON 5.1.1 

 

 

 

 

 

 

 

 

LESSON 5.3.4 

 

 

 

 

 

 

 

 

HOW HAS YOUR 

THiNKiNG CHANGED? 

 

 

 

NAME 

COURSE           

TiME



5

PROCESS 
As with all of the videos in the course, ask students  

to watch the video before class. Remind students  

of John’s fast-talking and play the video with captions. 

Pause and rewind when necessary. Before students 

watch the video, instruct them to begin to consider 

how events from two hundred and fifty years ago 

still resonate today. What forces do they see at work 

during this time and how do those forces influence 

what’s to come in the near future?

PREViEW
In which John teaches you about the Seven Years’ War, which  

may have lasted nine years. Or as many as 23. It was a very 

confusing was. The Seven Years’ War was a global war, fought  

on five continents, which is kind of a lot. John focuses on the  

war as it happened in the Americas, Asia, and Africa. The “great”  

European powers were the primary combatants, but they 

fought just about everywhere. Of course, this being a history  

course, the outcomes of this war still resonate in our  

lives today. The Seven Years’ War determined the direction  

of the British Empire, and led pretty directly to the subject  

of Episode 28, the American Revolution.  

LINK
• Crash Course World History #26 – 

Seven Years’ War

Video questions for students to answer during 

their viewing.

LESSON 5.1.2 | WATCH | Crash Course World History #26  
               Seven Years’ War

PURPOSE
In this video, students will examine what Winston Churchill 

called the First World War. Why did he consider it as such? 

Well, the Seven Years’ War engaged two European forces 

against each other; namely England versus France. And that 

war was fought in Europe, the Caribbean sea, off the coast of  

Africa, India and the colonies of North America. It is important  

to study this event because it sets the stage for much of 

what’s to come: major revolutions and the growth of dominant 

forces that will continue to influence history for centuries  

to come. 

LESSON 5.1 | REVOLUTiON AND REFORM

https://www.youtube.com/watch?v=j0qbzNHmfW0
https://www.youtube.com/watch?v=j0qbzNHmfW0
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LESSON 5.1 | REVOLUTION AND REFORM

1. (1:00) What’s another name for the Seven Years’ War 

and what is significant about it?  

 

2. (1:45) Why do some historians consider the Seven Years’ 

War as actually having lasted 23 years? 

3. (2:30) Why did the Seven Years’ War occur?  

 

 

 

 

 

4. (3:00) Why did British westward expansion threaten 

French interests in the colonies? 

 

 

 

5. (4:05) Most, if not all, of the North American battles 

featured participation from Native Americans. Which 

side did they support? 

6. (5:00) How did Natives and Europeans differ in terms  

of land use and agriculture? 

 

 

 

 

SAMPLE ANSWER: The Seven Years’ War is also called the 

French and Indian War, and it was the first truly global war.  

In fact, Winston Churchill called it the first world war.

 

SAMPLE ANSWER: Some historians see the war as  

a continuation of the war for Austrian Succession.

 

SAMPLE ANSWER: Essentially land and trade. British colonists  

wanted to expand into land west of the original thirteen 

colonies in North America, a land that was technically held 

by France. The British wanted to expand into the American 

interior to allow for more colonists and would benefit from the 

export of raw materials developed in those lands. 

 

SAMPLE ANSWER: France realized that British Atlantic trade 

was increasing Britain’s power and wealth. Additionally France 

was concerned by the potential of Britain seeking control 

of France’s sugar plantations in the Caribbean, where France 

really benefitted financially.

 

SAMPLE ANSWER: Different Native tribes sided with either 

the British or French, but as a broad generalization, Native 

Americans were more likely to support the French.

SAMPLE ANSWER: The Native concepts of what it meant  

to hold property were very different from Europeans. Natives 

didn’t “own” the land, they used it, and it was for all to use. 

Europeans had a hard time recognizing that Natives were even  

raising crops on the land, because farming techniques were 

vastly different between the two groups. So the French and 

LESSON 5.1.2 | WATCH | Key ideas – Factual

Use these questions and prompts at the appropriate stopping points to check in with students  

and ensure they are getting the key concepts covered in the video. 
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LESSON 5.1 | REVOLUTION AND REFORM

 

 

7. (6:30) In the Caribbean theater of the Seven Years’ War, 

what was the biggest threat to European combatants? 

8. (7:30) According to John, what is the most notorious 

event in the Seven Years’ War? 

 

 

 

 

 

 

 

 

9. (9:20) What was Robert Clive’s key to success in India 

and how did it lead to the British having a decisive 

advantage over the French? 

 

 

 

10. (10:10) What was the human cost of the war? 

 

British just assumed the land was not being improved upon  

or owned, so it meant they could take it. 

SAMPLE ANSWER: Disease. By October 1761, the British 

forces had lost about 1,000 men to war, and 5,000 to disease.

SAMPLE ANSWER: The Black Hole of Calcutta - in June 1756, 

the British Governor of Calcutta made the mistake of insulting 

the emissary sent by the Nawab Siraj ud-Daulah, who duly 

besieged and captured the British garrison of 500 men with 

his own army of 30,000. Survivors and town defenders 

were imprisoned in a small windowless room that came  

to be known as the Black Hole, and 40 of the 63 prisoners 

suffocated overnight. This story is significant because the 

British press exaggerated the numbers and conditions  

of prisoners to build support for the war in India.

SAMPLE ANSWER: Robert Clive succeeded thanks  

to a conspiracy to overthrow the existing nawab. The new  

nawab signed a treaty with East India Company, which  

gave the British effective control over trade in Bengal.  

The French were excluded, which gave the Brits control  

over all of Indian and decisive advantage over the French.

SAMPLE ANSWER: As many as 1 million combatants died  

in the war. In the 18th Century, armies usually fed themselves 

by foraging, which meant pillaging the countryside. A single 

Prussian province lost a fifth of its population to pillaging,  

and American settlers lived in constant fear of raids.  

A systematic deportation of French Acadians from Maine 

to Louisiana. Also - wars are expensive. In 1756, the British 

national debt was 75 million pounds; in 1763, it was 133 

million pounds in debt. The British felt it was only fair that  

the American colonists pay their war bill, and those taxes 

helped fuel the American Revolution.
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LESSON 5.1 | REVOLUTION AND REFORM

PROCESS 
As with all of the videos in the course, ask students  

to watch the video before class. Remind students  

of John’s fast-talking and play the video with captions. 

Pause and rewind when necessary. Before students 

watch the video, instruct them to begin to consider 

the role the Enlightenment plays in fostering 

revolutionary ideas. What’s revolutionary about the 

American Revolution?  

PREViEW
In which John Green teaches you about the American 

Revolution and the American Revolutionary War, which  

it turns out were two different things. John goes over the 

issues and events that precipitated rebellion in Britain’s 

American colonies, and he also explores the ideas that laid 

the groundwork for the new American democracy. Find out  

how the tax bill from the Seven Years’ War fomented an 

uprising, how the Enlightenment influenced the Founding 

Fathers, and who were the winners and losers in this conflict. 

The Revolution purportedly brought freedom and equality  

to the Thirteen Colonies, but they weren’t equally distributed. 

LINK
• Crash Course World History #28 – 

The American Revolution

Video questions for students to answer  

during their viewing.

LESSON 5.1.3 | WATCH | Crash Course World History #28  
     The American Revolution

PURPOSE
In this video, students will examine, as they did in the previous 

video (Seven Years’ War) the forces that were present  

that eventually led to American Revolution. Following  

the Seven Years’ War, Britain was in debt and wanted  

American colonists to pay down the debt. Through protests, 

boycotts, riots and enforcing new policies, American  

colonists slowly began to look and act like a new government. 

Students will also examine if those who needed protection  

of a government might have been better off and more free  

if they stuck with British rule. So, was the American  

Revolution what the historian Jonathan Israel called,  

“A revolution of mind?” Did it change the way we think  

about what people are and how we should organize ourselves? 

LESSON 5.1 | REVOLUTiON AND REFORM

https://www.youtube.com/watch?v=HlUiSBXQHCw
https://www.youtube.com/watch?v=HlUiSBXQHCw
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LESSON 5.1 | REVOLUTION AND REFORM

1. (1:10) What act did the British pass in 1765 and what 

was the reaction of the colonists? 

 

 

 

2. (2:30) What was one of the most effective ways colonists 

could protests against the British? 

 

 

 

 

3. (4:30) By the time of the Declaration of Independence, 

what was the reaction of American colonists? 

 

 

4. (5:00) During the war, about how many colonists 

remained loyal to Great Britain? 

 

5. (6:00) What was pretty revolutionary about the 

American Revolution? 

 

6. (6:30) What two themes were central to the revolution? 

7. (8:10) What was the Enlightenment? 

SAMPLE ANSWER: The British passed the Stamp Act, which 

was a tax on documents, newspapers, etc. The colonists 

were upset, not so much because of the price of the tax, but 

because they had no direct representation in Parliament  

that had levied the tax. 

 

SAMPLE ANSWER: One of the best ways was by boycotting 

British products. In order to enforce boycotts, the protesters 

created committees of correspondence, which spread 

information about who was and wasn’t observing boycotts. 

They also coerced compliance, which meant they were 

creating and enforcing policy, kind of like governments do.

 

SAMPLE ANSWER: John argues that most of the colonists 

were already self-governing and had developed a sense  

of themselves as something separate and different from  

Great Britain. 

 

SAMPLE ANSWER: About 20%, not to mention a number of 

slaves who continued to support Great Britain, especially after 

Britain promised to free any slaves that fought on their behalf.

 

SAMPLE ANSWER: It was pretty revolutionary that the 

colonists threw off the rule of an imperial monarchy and 

replaced it with a government that didn’t have a king. 

SAMPLE ANSWER: Property rights and equality. 

SAMPLE ANSWER: A celebration of humans’ ability to 

understand and improve the natural world through reason

LESSON 5.1.3 | WATCH | Key ideas – Factual

Use these questions and prompts at the appropriate stopping points to check in with students  

and ensure they are getting the key concepts covered in the video. 
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LESSON 5.1 | REVOLUTION AND REFORM

1. Was the American Revolution what the historian Jonathan Israel called, “A revolution of the mind?” 

Why or why not? What examples can you provide to support your answer?

LESSON 5.1.3 | WATCH | Conceptual Thinking

Have students answer the following questions in order for them to make connections across 

different concepts and think more critically about the information presented in the video. 



11

LESSON 5.1 | REVOLUTION AND REFORM

PREViEW
In which John Green examines the French Revolution, and gets 

into how and why it differed from the American Revolution. 

Was it the serial authoritarian regimes? The guillotine? The 

Reign of Terror? All of this and more contributed to the French 

Revolution not being quite as revolutionary as it could have 

been. France endured multiple constitutions, the heads of 

heads of state literally rolled, and then they ended up with  

a megalomaniacal little emperor by the name of Napoleon. 

But how did all of this change the world, and how did it lead 

to other, more successful revolutions around the world?

LESSON 5.1.4 | WATCH | Crash Course World History #29 
      The French Revolution

PURPOSE
In this video, students will examine the mess that is the 

French Revolution. Similar to the American Revolution where 

citizens felt they lacked representation and a say in how 

government should be run, the French Revolution asked 

new questions about the nature of people’s rights and  

the derivation of those rights. Students will sort through  

how their answers to those questions could shape society 

today – must government be of the people to be for the people?  

Do our rights derive from nature or from God or from neither? 

And what are those rights? 

LINK
• Crash Course World History #29 – 

The French Revolution 

Video questions for students to answer during  

their viewing.

PROCESS
As with all of the videos in the course, ask students  

to watch the video before class. Remind students  

of John’s fast-talking and play the video with captions. 

Pause and rewind when necessary. Before students 

watch the video, instruct them to begin to consider 

that while the French Revolution was a mess,  

its ideas changed human history. What is the role  

of governments with respect to the most vulnerable? 

When governments fail their citizens, what ideas to 

those citizens cling to when leading revolutions? 

LESSON 5.1 | REVOLUTiON AND REFORM

https://www.youtube.com/watch?v=lTTvKwCylFY
https://www.youtube.com/watch?v=lTTvKwCylFY
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LESSON 5.1 | REVOLUTION AND REFORM

1. (1:00) What systematic problems did 18th Century 

France have in the way it collected taxes? 

 

 

2. (1:50) Other than bankruptcy, what other factors 

contributed to tensions in France? 

 

 

 

3. (3:15) What radical move was carried out by the 

National Assembly on August 4th? 

 

 

 

4. (4:05) What was the Women’s March and  

what fueled it? 

 

 

 

5. (4:45) Why might the first phase of the French 

Revolution be considered not so revolutionary? 

 

 

 

 

 

SAMPLE ANSWER: France had a society structured with kings 

and nobles, and those nobles and clergy never paid taxes. 

After funding the American Revolution, France was deeply in 

debt, with half of its national budget going to service the debt.

 

SAMPLE ANSWER: Other factors that contributed to tensions 

include hailstorms that ruined a year’s harvest, which drove 

up food costs and angered the people. Not to mention people 

had begun challenging the idea of religion with respect  

to a king’s reign and rule.

 

SAMPLE ANSWER: The National Assembly abolished most 

of the Ancien Régime - feudal rights, tithes, noble privileges, 

unequal taxation - were all abolished. 22 days later the 

National Assembly proclaimed the Declaration of Rights of Man  

and Citizen.

 

SAMPLE ANSWER: The Women’s March was a demonstration 

of armed peasant women that stormed the palace and 

demanded that Louis and Marie Antoinette move from 

Versailles to Paris. This was sparked by a rumor that  

Marie Antoinette was hoarding grain.

 

SAMPLE ANSWER: The first phase of the French Revolution 

consisted of the National Assembly wanting to create  

a constitutional monarchy, believing that a king was necessary 

for a functional state. They were more concerned with  

voters and elected officials being men of property. 

 

 

LESSON 5.1.4 | WATCH | Key ideas – Factual

Use these questions and prompts at the appropriate stopping points to check in with students  

and ensure they are getting the key concepts covered in the video. 
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LESSON 5.1 | REVOLUTION AND REFORM

6. (6:10) Why did Louis XVI and the National Assembly decide 

to invade Austria? What was the result? 

 

 

 

 

 

7. (7:30) What time period of the revolution was marked by 

the death of Louis XVI and why is it significant? 

 

 

8. (10:20) If not revolutionary, what does John Green argue 

made the French Revolution so radical? 

 

 

 

 

 

 

SAMPLE ANSWER: The idea was to plunder Austria’s wealth 

and shore up French food supplies by stealing grain.  

What ended up happening was that Prussia joined Austria  

in fighting the French and Louis XVI encouraged the  

Prussians, which made him look like an enemy to the revolution 

(which he was). So the Assembly voted to suspend  

the monarchy.

SAMPLE ANSWER: The death of Louis XVI marks the beginning 

of ‘The Terror,’ the most sensational phase of the French 

Revolution, where 16,000 enemies of the revolution were 

killed by guillotine. 

SAMPLE ANSWER: The French Revolution was radical  

because of its insistence on the universality of ideals. That 

laws come from citizens, not from gods or kings, and that  

those laws should apply equally to everyone.
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LESSON 5.1 | REVOLUTION AND REFORM

LESSON 5.1.5 | READ | The Cult of the Supreme Being — Maximilien Robespierre

PURPOSE 

Maximilien Robespierre (1758-1794) was one of the leaders  

of the Committee of Public Safety, the effective governing 

body of France during the most radical phase of the revolution. 

Although this period - from mid 1793 to mid 1794 is usually 

known as the reign of terror, it was also a period of very 

effective government. Many of the changes which later 

enable Napoleon to dominate Europe for a generation were 

begun by the Committee. 

The leaders of this revolution attempted, perhaps more 

than any other revolutionary leaders before or since, to totally 

transform human society in every way. For instance  

the Revolution abolished the traditional calendar with  

its Christian associations. Some were anti-religion,  

but Robespierre was interested in religion, and promoted  

a state cult, first of Supreme Reason and then later  

of the Supreme Being. This a case of Deism being made 

a state religion. The failure of the revolution to transform 

society totally had provided matter for political thinkers 

ever since.

PROCESS
Have students read the primary source document 

and analyze the text. Have them write a one-page 

reflection on what they’ve just read and learned  

during The French Revolution video. Have students  

use the Writing Rubric to grade each other’s 

reflections, paying particular attention to the Critical 

Analysis portion of the rubric. Potential questions  

for students to tackle in their reflection:

• What is the overall tone of the text?

• What sort of imagery does Robespierre  

use to address France’s monarchy?

• What powerful words are used to rally  

fellow Frenchmen into supporting the  

revolutionary cause?

MATERIALS
• Journal, blog, paper, etc. 

ATTACHMENTS
• Writing Rubric

• The Cult of the Supreme Being –  

Maximilien Robespierre 

LESSON 5.1 | REVOLUTiON AND REFORM
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READiNG | The Cult of the Supreme Being — Maximilien Robespierre

The day forever fortunate has arrived, which the French 

people have consecrated to the Supreme Being. Never has 

the world which He created offered to Him a spectacle  

so worthy of His notice. He has seen reigning on the earth 

tyranny, crime, and imposture. He sees at this moment  

a whole nation, grappling with all the oppressions of the 

human race, suspend the course of its heroic labors to  

elevate its thoughts and vows toward the great Being who 

has given it the mission it has undertaken and the strength  

to accomplish it.  

Is it not He whose immortal hand, engraving on the heart 

of man the code of justice and equality, has written there 

the death sentence of tyrants? Is it not He who, from the 

beginning of time, decreed for all the ages and for all  

peoples liberty, good faith, and justice?

He did not create kings to devour the human race. He did not 

create priests to harness us, like vile animals, to the chariots 

of kings and to give to the world examples of baseness, pride, 

perfidy, avarice, debauchery, and falsehood. He created the 

universe to proclaim His power. He created men to help each 

other, to love each other mutually, and to attain to happiness  

by the way of virtue.

It is He who implanted in the breast of the triumphant oppressor 

remorse and terror, and in the heart of the oppressed and 

innocent calmness and fortitude. It is He who impels the just 

man to hate the evil one, and the evil man to respect the  

just one. It is He who adorns with modesty the brow of beauty,  

to make it yet more beautiful. It is He who makes the 

mother’s heart beat with tenderness and joy. It is He who 

bathes with delicious tears the eyes of the son pressed  

to the bosom of his mother. It is He who silences the most 

imperious and tender passions before the sublime love of 

the fatherland. It is He who has covered nature with charms, 

riches, and majesty. All that is good is His work, or is Himself. 

Evil belongs to the depraved man who oppresses his fellow 

man or suffers him to be oppressed.

The Author of Nature has bound all mortals by a boundless 

chain of love and happiness. Perish the tyrants who have 

dared to break it!

Republican Frenchmen, it is yours to purify the earth which 

they have soiled, and to recall to it the justice that they have 

banished! Liberty and virtue together came from the breast  

of Divinity. Neither can abide with mankind without the other.

O generous People, would you triumph over all your enemies? 

Practice justice, and render the Divinity the only worship worthy 

of Him. O People, let us deliver ourselves today, under His 

auspices, to the just transports of a pure festivity. Tomorrow 

we shall return to the combat with vice and tyrants. We shall 

give to the world the example of republican virtues. And that 

will be to honor Him still.

The monster which the genius of kings had vomited over 

France has gone back into nothingness. May all the crimes 

and all the misfortunes of the world disappear with it!  

Armed in turn with the daggers of fanaticism and the poisons 

of atheism, kings have always conspired to assassinate 

humanity. If they are able no longer to disfigure Divinity  

by superstition, to associate it with their crimes, they try  

to banish it from the earth, so that they may reign there alone 

with crime.
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O People, fear no more their sacrilegious plots! They can no 

more snatch the world from the breast of its Author than 

remorse from their own hearts. Unfortunate ones, uplift your 

eyes toward heaven! Heroes of the fatherland, your generous 

devotion is not a brilliant madness. If the satellites of tyranny 

can assassinate you, it is not in their power entirely to destroy 

you. Man, whoever thou mayest be, thou canst still conceive 

high thoughts for thyself. Thou canst bind thy fleeting life to 

God, and to immortality. Let nature seize again all her splendor, 

and wisdom all her empire! The Supreme Being has not  

been annihilated.

It is wisdom above all that our guilty enemies would drive from 

the republic. To wisdom alone it is given to strengthen  

the prosperity of empires. It is for her to guarantee to us the 

rewards of our courage. Let us associate wisdom, then,  

with all our enterprises. Let us be grave and discreet in all our 

deliberations, as men who are providing for the interests  

of the world. Let us be ardent and obstinate in our anger 

against conspiring tyrants, imperturbable in dangers, 

patient in labors, terrible in striking back, modest and 

vigilant in successes. Let us be generous toward the  

good, compassionate with the unfortunate, inexorable with  

the evil, just toward every one. Let us not count on  

an unmixed prosperity, and on triumphs without attacks,  

nor on all that depends on fortune or the perversity of  

others. Sole, but infallible guarantors of our independence,  

let us crush the impious league of kings by the grandeur  

of our character, even more than by the strength of our arms.

Frenchmen, you war against kings; you are therefore  

worthy to honor Divinity. Being of Beings, Author of Nature, 

the brutalized slave, the vile instrument of despotism,  

the perfidious and cruel aristocrat, outrages Thee by his very 

invocation of Thy name. But the defenders of liberty can  

give themselves up to Thee, and rest with confidence upon 

Thy paternal bosom. Being of Beings, we need not offer  

to Thee unjust prayers. Thou knowest Thy creatures, 

proceeding from Thy hands. Their needs do not escape  

Thy notice, more than their secret thoughts. Hatred of bad  

faith and tyranny burns in our hearts, with love of justice and 

the fatherland. Our blood flows for the cause of humanity. 

Behold our prayer. Behold our sacrifices. Behold the worship 

we offer Thee.

Source:

Robespierre, Maximilien. “The Cult of Supreme Being.” Internet Modern 

History Sourcebook. Webpage.
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Topic and thesis are eloquently 
expressed that supports 
claims and answers compelling 
questions made by student  
with deep understanding of  
the information. 

The introduction text has a thesis 
statement that communicates 
ideas, concepts, and information 
to the reader. 

The introduction text has an 
unclear thesis statement that 
communicates some ideas, 
concepts, and information to 
the reader.

The introduction text lacks an 
identifiable thesis and minimally 
communicates ideas, concepts, 
and information to the reader.

Extensive demonstration of facts, 
figures, instances and sources  
are documented throughout  
the text. Resources support  
the central theme while 
strategically addressing topic  
in historic context.

The text has a clear objective 
and focus with effective use 
of sources throughout that 
supports central thesis and 
argument. 

Student makes historical 
claim and provides significant 
evidence to support this claim 
while challenging it with 
contrasting source material.

The text offers sufficient 
demonstration of facts, figures, 
and sources to develop  
and explain central theme.  
An understanding of the  
topic in historic context  
is demonstrated.

The text offers good use and 
understanding of primary 
sources to support central 
theme and addresses the 
research question.

Student addresses claim with 
good supportive evidence 
and accurately summarizes 
argument while analyzing it 
within a historic context.

The text provides some facts, 
figures, instances and examples 
to support the central theme. 
But a limited understanding of 
the topic in historic context is 
demonstrated. 

The text uses and offers primary 
sources to support theme and 
begins to address the research 
question. 

Student begins to address claim 
with evidence while relating 
historic events to overall theme. 

The text lacks facts, figures, 
instances and examples  
to support central theme and 
demonstrates little or no 
understanding of historic context. 

Few if any primary sources  
are used to support theme and/
or little attention is paid to 
addressing research question.

Student demonstrates little to 
address claim with no evidence 
to support historic events  
to overall theme.

HANDOUT | Writing Rubric | Teacher’s Guidelines

Use this rubric to evaluate writing assignments. Mark scores and related comments in the scoring sheet that follows.

FOCUS 
Identifies a specific topic to 
inform reader on concept, theory 
or event. Clearly states thesis 
with supportive topic sentences 
throughout document. 
 

EViDENCE 
Writing demonstrates extensive 
research and details with a variety 
of sources and perspectives. 
Provides examples that enhance 
central theme and argument. 
 
 

STRUCTURE 
Cohesively links and analyzes 
primary sources related to the 
topic, and clarifies complex ideas 
for formal audience.  
 

CRiTiCAL ANALYSiS 
Evaluates historical claims and 
evidence by corroborating or 
challenging them with other 
information.

ABOVE STANDARD (4) AT STANDARD (3) APPROACHiNG STANDARD (2) BELOW STANDARD (1) SCORE
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LESSON 5.1 | REVOLUTION AND REFORM

LESSON 5.1.6 | WATCH | Crash Course World History #30 
      Haitian Revolutions

PURPOSE
Ideas like liberty, freedom, and self-determination were hot 

stuff in the late 18th century, as evidenced by our recent 

revolutionary videos. Although freedom was breaking out  

all over, many of the societies that were touting these 

ideas relied on slave labor. Few places in the world relied 

so heavily on slave labor as Saint-Domingue, France’s  

most profitable colony. Slaves made up nearly 90% of Saint- 

Domingue’s population, and in 1789 they couldn’t help but 

hear about the revolution underway in France. All the talk  

of liberty, equality, and fraternity sounds pretty good  

to a person in bondage, and so the slaves rebelled. This  

led to not one but two revolutions, and ended up with  

France, the rebels, Britain, and Spain all fighting in the territory. 

Spoiler alert: the slaves won. So how did the slaves of 

what would become Haiti throw off the yoke of one of the 

world’s great empires? John Green tells how they did it, 

and what it has meant in Haiti and in the rest of the world. 

PURPOSE
In this video, students will examine familiar forces of 

revolution with regard to Haiti, but these revolutions are 

slightly different. For one, Haiti was the second free and 

independent nation state in the Americas. It also had one 

of the most successful slave revolts ever. Haiti became  

the first modern nation to be governed by people of African 

descent, and they also foiled Napoleon’s attempts to build  

a big new world empire. 

PROCESS
As with all of the videos in the course, ask students 

to watch the video before class. Remind students 

of John’s fast-talking and play the video with captions. 

Pause and rewind when necessary. Before students 

watch the video, instruct them to begin to consider 

what was significantly different about the Haitian 

revolutions? Most of the familiar players are involved 

in the Haitian revolutions, so why is this little island 

so important that we would devote attention to it? 

LINK
• Crash Course World History #30 – 

Haitian Revolutions

Video questions for students to complete during 

their viewing.

LESSON 5.1 | REVOLUTiON AND REFORM

https://www.youtube.com/watch?v=5A_o-nU5s2U
https://www.youtube.com/watch?v=5A_o-nU5s2U
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1. (1:10) Why in the 1700s was Haiti consider the most 

valuable colony in the West Indies? 

 

2. (1:35) Why were so many slaves in Haiti African-born? 

 

 

 

 

3. (4:00) What sparked Haitian unrest in 1789? 

 

 

4. (5:40) What occurred in August 1791? 

 

 

5. (6:35) How did slaves in Haiti receive freedom? 

 

 

 

 

6. (8:30) After the freeing of slaves, what was the second 

phase of the Haitian Revolution? 

SAMPLE ANSWER: Haiti produced 40% of Europe’s sugar, 

60% of its coffee and all at the free expense of slave labor,  

of which it had the most besides Brazil.

 

SAMPLE ANSWER: So many of Haiti’s slaves were  

African-born because of the brutal living and working 

conditions that prevented natural population growth.  

Also diseases such as Yellow Fever and Smallpox contributed 

to decimated populations.

 

SAMPLE ANSWER:  Haitian unrest was sparked by the  

French Revolution via the rumor that the King of France  

had freed the slaves.

 

SAMPLE ANSWER: A massive slave revolt broke out  

led by Toussaint Louverture, who helped mold the slaves  

into a disciplined army that could stand French forces.

 

SAMPLE ANSWER: Haitian slave received freedom because 

France was battling with Great Britain, the Spanish, and  

the slaves. Due to this, the French military decided to reduce 

one of their enemies and decided to free the slaves;  

a decision that was ratified in France in February 1794.

SAMPLE ANSWER: Following the freedom of slaves,  

the second phase of the Haitian Revolution was the fight  

for independence. 

LESSON 5.1.6 | WATCH | Key ideas – Factual

Use these questions and prompts at the appropriate stopping points to check in with students  

and ensure they are getting the key concepts covered in the video. 
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7. (8:50) How were the Haitians successful over the French 

during their fight for independence? 

 

 

8. (11:00) Why study the Haitian revolutions? 

 

 

 

SAMPLE ANSWER: Despite the French superior training and 

weaponry, the Haitians fought a guerrilla war, which the 

French couldn’t compete with, and the Haitians also had 

Smallpox on their side.

SAMPLE ANSWER: Well, Haiti was the second free and 

independent nation state in the Americas. It also had one  

of the most successful slave revolts ever. It became the  

first modern nation to be governed by people of African 

descent and foiled Napoleon’s attempts at a world empire.
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LESSON 5.1 | REVOLUTION AND REFORM

LESSON 5.1.7 | ACTiViTY | Toussaint Louverture Comic Strip

PURPOSE 

In viewing the Crash Course video on The Haitian Revolution, 

students were introduced to Toussaint Louverture. Through 

his actions as a military general during the Haitian slave 

rebellion, Louverture gained notoriety and political influence. 

This activity will provide students with an opportunity  

to creatively share their understanding of the topic. 

PROCESS
Ask the students to create a comic strip detailing 

The Haitian Revolution. It should be at least four 

panels, though students who are ready might include 

more. Have students use additional documents  

and research on The Haitian Revolution and Toussaint 

Louverture, if that makes things easier for them. 

Students may use the comic book template provided 

here or any simple comic book template. Each panel 

should include explanatory text in their own words 

and drawings, and cover the following:  

Inspired by the French Revolution, draw Toussaint 

Louverture as the main character rallying Haitian 

slaves to expand their rights as free peoples.

• Louverture’s changing alliances depending on 

the cause he was fighting for at the time.

• His military savvy, despite no formal training.

• His fight for Haitian independence. 

ATTACHMENT
• Comic Strip Template

LESSON 5.1 | REVOLUTiON AND REFORM
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WORKSHEET | Comic Strip Template

NAME 

COURSE           

TiME
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LESSON 5.1 | REVOLUTION AND REFORM

LESSON 5.1.8 | WATCH | Crash Course World History #31 
      Latin American Revolutions

PROCESS
As with all of the videos in the course, ask students 

to watch the video before class. Remind students  

of John’s fast-talking and play the video with captions. 

Pause and rewind when necessary. Before students 

watch the video, instruct them to begin to consider how  

the role of European control and the Catholic Church 

characterized Latin American society. Why might these  

two forces make it difficult for Latin American 

societies to declare revolution? 

LINK
• Crash Course World History #31 –  

Latin American Revolutions

Video questions for students to complete  

during viewing.

PURPOSE
In this video, students will examine the complexities of 

revolutions in Latin America. Studying Latin America can  

be a little confusing, because Latin America is big, very  

diverse, and revolutionary ideas tend not to be so revolutionary. 

Latin American society was characterized by three  

institutions that exercised control over the population:  

The Spanish (or Portuguese) Crown, the Catholic Church, 

and patriarchy. However, it is still important to study these 

revolutions as Latin America, in more recent times, will 

continue to fight for freedom against military dictatorships and 

an equal place at the table of global economic development.  

 

 

PREViEW 

In which John Green talks about the many revolutions of Latin 

America in the 19th century. At the beginning of the 1800s, 

Latin America was firmly under the control of Spain and 

Portugal. The revolutionary zeal that had recently created  

the United States and had taken off Louis XVI’s head in France 

arrived in South America, and a racially diverse group  

of people who felt more South American than European took 

over. John covers the soft revolution of Brazil, in which  

Prince Pedro boldly seized power from his father, but promised 

to give it back if King João ever returned to Brazil. He also 

covers the decidedly more violent revolutions in Mexico, 

Venezuela, and Argentina. 

LESSON 5.1 | REVOLUTiON AND REFORM

https://www.youtube.com/watch?v=ZBw35Ze3bg8
https://www.youtube.com/watch?v=ZBw35Ze3bg8
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1. (0:40) In Latin American society, what three institutions 

exercised control over the populations? 

 

 

2. (2:15) What is transculturation and why is it significant? 

 

 

 

3. (3:20) By 1800, about how many people in Latin 

America were of multiracial heritage? 

4. (4:00) Why, in 1807, did the entire Portuguese royal 

family flee to Brazil? 

5. (4:45) Who is Prince Pedro and how did he influence 

Brazil’s history? 

 

 

 

 

6. (6:00) What two priests led revolts in Mexico? 

SAMPLE ANSWER: The three institutions that exercised 

control in Latin America were the Spanish Crown (or in  

the case of Brazil, Portuguese Crown), the Catholic Church, 

and patriarchy.

 

SAMPLE ANSWER: Transculturation is the blending of 

cultures - it is significant in Latin American and African 

influences on Christianity - it pervaded all aspects of  

Latin American life, from food to secular music to fashion.

 

SAMPLE ANSWER: Roughly a quarter of all of Latin America’s 

population were multiracial.

 

SAMPLE ANSWER: The Portuguese royal family fled to Brazil  

as Napoleon took over their country.

 

SAMPLE ANSWER: Prince Pedro is the son of Joao, the king 

of Portugal who fled to Brazil. Pedro stayed behind once the 

royal family returned to Portugal following Napoleon’s defeat. 

Pedro was convinced by the Brazilian Party to become king 

of a newly declared independent Brazil. As he was the son  

of the king, he was successful.

SAMPLE ANSWER: Padre Hidalgo and Father Morelos. 

LESSON 5.1.8 | WATCH | Key ideas – Factual

Use these questions and prompts at the appropriate stopping points to check in with students  

and ensure they are getting the key concepts covered in the video. 
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7. (8:10) Through what methods did Simón Bolívar unite Latin 

Americans to rise up against Spain? 

 

 

 

8. (10:25) With a few exceptions in the Caribbean and 

South America, by what year was almost the entire 

western hemisphere free of European rule? 

 

 

 

SAMPLE ANSWER: Bolívar realized the only way to overcome 

the various class divisions of Latin America was to appeal  

to a common sense of place - that they had all been born  

in South America and not Spain. He also had displays of 

toughness, which appealed to the patriarchal forces of influence.

SAMPLE ANSWER: Most of the western hemisphere was free 

of European rule by 1825.

1. Consider the following quote by Francisco de Miranda with regard to Latin American revolutions:

 
“We have before our eyes two great examples, the American and the French Revolutions.  

Let us prudently imitate the first and carefully shun the second.” 
 
Source: Miranda to Gual. 31 December 1799. Archivo del General Miranda (24 vols., Caracas, 1929-50), XV, 404. PDF. 

What do you think he meant by this? Elaborate in your reflection. 

LESSON 5.1.8 | WATCH | Conceptual Thinking

Have students answer the following question in order for them to make connections across 

different concepts and think more critically about the information presented in the video. 
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LESSON 5.1.9 | READ | The Atlantic Revolutions – An Overview — Sharon Cohen

PURPOSE 

The Atlantic Revolutions article expands on topics and 

themes examined in the Crash Course World History 

videos. This era marks a global shift in the idea of popular 

sovereignty, that a nation’s citizens are the source of  

a government’s legitimacy. These ideas, while not necessarily 

new, were certainly revolutionary to those in charge. 

Previous thinking had monarchs chosen by God. The idea 

that power and representation resided with the people  

was world-changing. 

PROCESS
Have students read the provided article and instruct 

them to pay particular attention to how revolutions 

were related to Enlightenment ideas of political 

rights resided with citizens, not kings or monarchs. 

What else have they studied in this unit with  

regard to political rights residing with the citizens 

and not monarchs? What powerful words are 

used to rally fellow Frenchmen into supporting the 

revolutionary cause?

 

SOURCE
• World History For Us All 

ATTACHMENT
• The Atlantic Revolutions – An Overview

LESSON 5.1 | REVOLUTiON AND REFORM

http://worldhistoryforusall.sdsu.edu/
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READiNG | The Atlantic Revolutions – An Overview — Sharon Cohen

The Atlantic world encompasses all the landmasses  

that border the Atlantic Ocean: Europe, North America,  

South America, the Caribbean Islands, and Africa.  

Historians who noted the convergence of political revolutions 

in the late eighteenth and early nineteenth centuries called 

these political shifts “the Atlantic revolutions.” For students 

of this period, it is important to recognize how much the 

revolutions inspired and affected each other. The American 

Revolution drew on ideas of the European Enlightenment. 

In turn, the success of that revolution in creating a modern 

republic deeply influenced the French, Haitian, and Latin 

American revolutionaries in separating themselves from 

perceived political oppression. Ultimately, we can see  

these revolutions as starting points for new attitudes 

about politics and society, moving subjects to begin  

to see themselves as citizens and slaves to seek freedom  

and equality with even more vigor. All of the revolutions  

shared the political goal of liberty, but their leaders applied 

the concept of political liberty differently in the United  

States, France, Haiti, Mexico, Venezuela, and other countries. 

The period of the Atlantic revolutions was a time of great  

but also diverse change. 

     

BRiTAiN’S THiRTEEN COLONiES   
After the Seven Years’ War (1756-1763) ended, Great Britain 

and France were both motivated to make their empires self-

paying enterprises. Although in both countries there were 

calls for fiscal reforms at home, the impetus to revolution 

in the British colonies of North America can be seen in the 

increasing number of taxes, best exemplified by the Stamp  

Act. The Third Estate in France, that is, the great majority  

of the population that did not have the status of aristocrats  

or high Roman Catholic clergy, also felt the crunch of increasing 

taxes and dues. This oppression propelled them to seek 

greater representation in government. The free inhabitants  

of the French colony of Saint Domingue (later, Haiti) also sought 

a more equitable balance between taxes and representation, 

as did the creoles, that is, people of Spanish heritage born  

in the Americas, in Spain’s empire.

     

By 1770, North American colonists resented the British 

government’s new financial program as expressed in the Stamp 

 Act and the Tea Act, so they rebelled using both nonviolent 

and violent ways. They were unsuccessful in their attempt 

to win their own representative institutions. Their physical 

attacks on the crown’s officials, whom they tarred and feathered  

and whose houses they burned, gained more attention.  

The organized armed rebellion gained momentum after the 

dumping of the British East India Company’s tea in Boston 

harbor. The Declaration of Independence in 1776 clarified the 

grievances of the colonists, who won their eight-year war 

partially through their guerilla tactics, French support, and 

help from some Native Americans. In 1789, the first written 

constitution was ratified by the individual states, unifying 

them into a single federal state and giving a new model  

of a political structure with a balance of power among three 

branches of government. The constitution also included  

a Bill of Rights based on British and Enlightenment ideas for 

protection of citizens’ rights. These ideas spread to other 

parts of the Atlantic world. In the new United States of America,  

however, citizenship was by definition limited to males  

of European origin and some other men of property. Women, 

Native Americans, people from other parts of the world,  

and slaves received limited, if any, rights to participate  

in government.
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FRANCE
In France, popular discontent broke out in revolution in 1789, 

leading to the creation of a government that gave rights  

to a minority of the citizens. The violent and nonviolent 

protests against King Louis XVI’s tax program mirrored the 

grievances of the North American colonists. The majority  

of the French population, labeled the Third Estate, refused  

to accept the heavy burden of increased taxes and insisted  

on creating a constitution to regulate the government, including 

the king. The elite comprising the First and Second Estates—

that is, the aristocracy and the high clergy—strongly resisted 

the changes and encouraged monarchs of neighboring 

countries to help them fight against the new constitutional 

monarchy. The French Declaration of the Rights of Man 

issued in 1791 and the constitution for the new French Republic, 

established after the king was executed for treason, were 

inspired by the documents of the American revolution. Some 

of the key figures of the American experiment, including 

Thomas Jefferson and Benjamin Franklin, were in France  

at that time.

Once Napoleon Bonaparte took over France in 1799 as head 

of the French military, the European wars that had started 

during the revolution, expanded more. Napoleon insisted that 

his new law code, giving suffrage and political rights to men 

of all economic groups across Europe, be implemented in the 

territories he conquered. The revolutionary model for political 

change continued to enlarge, but the extension of rights to all 

residents of the Atlantic world did not keep pace. Napoleon, 

like his North American counterparts, valued the profits derived 

from slave labor, especially in the sugar-producing plantations 

on Saint Domingue. He sought to roll back the changes the 

French revolution wrought in the Caribbean.

 

HAiTi
Although the inhabitants of the French colony of Saint Domingue  

desired full rights as citizens of the French empire, the new 

French government did not clearly offer them those rights in 

the early years of the revolution. Slaves were at first denied 

any rights, but free blacks who were property owners sought 

and eventually were granted equality. The leaders  

of the French Republic had mixed ideas, and Napoleon 

decided that Saint Domingue was an essential economic 

tool for further imperial expansion. Under the leadership 

of Toussaint L’Ouverture and others of African heritage, an 

armed rebellion succeeded in freeing the colony from French 

control and led to the creation of Haiti, the second  

independent republic in the Americas. Most of the white 

colonists moved their assets to North America or British-

controlled islands so they could continue their slave-enhanced 

lifestyle. The British and Spanish governments attempted  

to gain control of the island during the confusion of war but 

also at times helped the rebellion, which was carried out 

mostly by newly-freed slaves.

LATiN AMERiCA
In the Spanish colonies of Latin America, the tensions between  

the elite and the masses reflected issues similar to those 

of other Atlantic revolutions. Talk among the elite born in 

the Americas mirrored the concerns over the economic 

exploitation and the political indifference of the Spanish 

government. Latin American revolutionary leaders  

traveled throughout the Atlantic world, gaining insights  

into Enlightenment ideas and military strategies. One  

of them, Simón Bolívar, learned directly from the revolutionaries 

in North America, France, and Haiti. The Haitians also gave 

his cause financial support, an ironic twist given Bolívar’s belief 

that only creoles should have political power in the new 

republics created in South America. Despite disagreements 
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over the territorial boundaries of the new republics, most  

of Latin America was independent by the 1830s.

     

What continues to surprise historians is the rapid shift from 

calls for reform to violent revolution in the Atlantic world.  

The creation of republics using violence to separate themselves 

from their monarchs was very different from earlier acts  

of protest. New social, political, and economic structures 

were created that continue to exist today.

Source:  

Cohen, Sharon. “The Atlantic Revolutions as a World Event 1776 - 1830 CE.” 

World History For Us All. PDF.
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LESSON 5.2.0 | OVERViEW

UNiT ESSENTiAL QUESTiON: Which is the more important of revolutions: agricultural or industrial?

Industrialization fundamentally altered the production of goods around the world. It not only changed 

how goods were produced and consumed, as well as what was considered a “good,” but it also had  

far-reaching effects on the global economy, social relations, and culture. Although it is common to speak  

of an “Industrial Revolution,” the process of industrialization was a gradual one that unfolded over  

the course of the eighteenth and nineteenth centuries, eventually becoming global. Beginning in the  

eighteenth century, peoples around the world developed a new sense of commonality based on 

language, religion, social customs and territory. These newly imagined national communities linked this 

identity with the borders of the state, while governments used this idea to unite diverse populations.

LESSON 5.2 | iNDUSTRiALiZATiON AND GLOBAL CAPiTALiSM
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LESSON 5.2 | INDUSTRIALIZATION AND GLOBAL CAPITALISM

LESSON 5.2.0 | OVERViEW | Learning Outcomes, Vocabulary, & Outline

LEARNiNG OUTCOMES 

• Describe basic characteristics of the 

Industrial Revolution, and explain major 

changes that industrialization brought 

about worldwide by 1900. 

• Explain that changes occurred gradually, 

at varying rates, and not necessarily 

everywhere in the world. 

• Identify reasons why European countries 

became colonial and industrial powers. 

• Explain connections between nationalism, 

colonialism, industrialization, and racism.

 
OUTLiNE 

5.2.1 | WATCH
Crash Course World History #32 –

The Industrial Revolution

5.2.2 | DEBATE
Competing Opinions in Leeds 

5.2.3 | WATCH
Crash Course World History #33 –

Capitalism and Socialism 

5.2.4 | WATCH
Crash Course World History #34 –

Nationalism 

5.2.5 | READ
New Identities: 

Nationalism and Religion 

 

5.2.6 | WRITE
‘The Excursion’ Reflection
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VOCABULARY

industrial Revolution – The process of change from an 

agrarian, handicraft economy to one dominated by industry 

and machine manufacture. This process began in Britain  

in the 18th century and from there spread to other parts  

of the world. Although used earlier by French writers,  

the term Industrial Revolution was first popularized by the  

English economic historian Arnold Toynbee (1852–83)  

to describe Britain’s economic development from 1760  

to 1840. Since Toynbee’s time the term has been more 

broadly applied. 

 

Capitalism – Also called free market economy, or free 

enterprise economy, economic system, dominant in the 

Western world since the breakup of feudalism, in which 

most of the means of production are privately owned and 

production is guided and income distributed largely through 

the operation of markets.

Socialism – Social and economic doctrine that calls  

for public rather than private ownership or control of  

property and natural resources. According to the socialist 

view, individuals do not live or work in isolation but live  

in cooperation with one another. Furthermore, everything 

that people produce is in some sense a social product,  

and everyone who contributes to the production of a good 

is entitled to a share in it. Society as a whole, therefore, 

should own or at least control property for the benefit of all 

its members.

Nationalism – Ideology based on the premise that the 

individual’s loyalty and devotion to the nation-state surpass 

other individual or group interests.Nationalism is a modern 

movement. Throughout history people have been attached 

to their native soil, to the traditions of their parents, and to 

established territorial authorities; but it was not until the end 

of the 18th century that nationalism began to be a generally 

recognized sentiment molding public and private life and one 

of the great, if not the greatest, single determining factors  

of modern history. 

 

*Vocabulary definitions taken from oxforddictionaries.com & britannica.com

http://oxforddictionaries.com
http://britannica.com 
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LESSON 5.2.1 | WATCH | Crash Course World History #32  
                 The industrial Revolution

PROCESS
As with all of the videos in the course, ask students  

to watch the video before class. Remind students  

of John’s fast-talking and play the video with captions. 

Pause and rewind when necessary. Before students 

watch the video, instruct them to begin to consider  

the phenomenon of acceleration. The Industrial 

Revolution established a new era of new machines 

using new energy sources to increase production. 

How do these new processes forever change man and 

the world, both physically and developmentally? 

LINK
• Crash Course World History #32 – 

The Industrial Revolution

Video questions for students to complete  

during their viewing.

PREViEW
In which John Green wraps up revolutions month with what  

is arguably the most revolutionary of modern revolutions,  

the Industrial Revolution. While very few leaders were 

beheaded in the course of this one, it changed the lives 

of more people more dramatically than any of the political 

revolutions we’ve discussed. So, why did the Industrial 

Revolution happen around 1750 in the United Kingdom? Coal.  

Easily accessible coal, it turns out. All this, plus you’ll  

finally learn the difference between James Watt and Thomas 

Newcomen, and will never again be caught telling people  

that your blender has a 900 Newcomen motor. 

PURPOSE
In this video, students will examine the series of events that 

made it possible for them to take this course and watch  

these videos. While it takes place in the era of political 

revolutions in western society, the Industrial Revolution was 

really the most revolutionary of the bunch. We’ve studied 

15,000 years of history thus far, and borders and flags have 

changed plenty, and they’re going to keep changing. But  

in all that time, nothing much changed about the way we 

disposed of waste or located drinking water or acquired 

clothing. Most people lived on or very close to the land that  

provided their food. Except for a few exceptions, life 

expectancy never rose above 35 or below 25. Education was 

a privilege, not a right. Prior to the Industrial Revolution, 

humans had never developed a weapon that could kill more 

than a couple dozen people at once or a way to travel faster 

than horseback. For 15,000 years, most humans never owned 

or used a single item made outside of their communities.  

All of this, all of human existence, changed because of the 

Industrial Revolution.

LESSON 5.2 | iNDUSTRiALiZATiON AND GLOBAL CAPiTALiSM

https://www.youtube.com/watch?v=zhL5DCizj5c
https://www.youtube.com/watch?v=zhL5DCizj5c
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1. (1:50) Prior to the Industrial Revolution, how much of 

the world’s population engaged in farming? What about 

today in the United States? 

2. (2:14) What is John Green’s definition of the Industrial 

Revolution? 

 

 

3. (4:18) What are some euro-centric reason as to why 

industrialization might have happened first in Europe? 

 

 

 

 

4. (6:00) Why was China just as primed for an Industrial 

Revolution as Britain and the rest of Europe was? 

 

 

 

 

 

5. (7:00) What advantages in Europe (and specifically 

England) have to benefit from the Industrial Revolution? 

 

 

 

SAMPLE ANSWER: Prior to the Industrial Revolution, 

approximately 80% of the world’s population engaged in 

farming. Today in the United States, about 1%.

 

SAMPLE ANSWER: The Industrial Revolution was an 

increase in production brought about by the use of 

machines and characterized by the use of new energy 

sources.

 

SAMPLE ANSWER: The cultural superiority argument that 

Europeans are just better and smarter than others. There’s 

also the argument that Europe had the culture of science and 

invention. Additionally, with a smaller population, Europe had 

freer political institutions that encouraged innovation as well  

as strong property rights created incentives for inventors.

 

SAMPLE ANSWER: When compared to Europe, China had been  

recording history since before Confucius. Plus they had  

a history of invention: they created printed paper, printed 

money, gunpowder, and compasses. Plus they led the world  

in exporting goods and had the largest population in the world. 

If anyone was going to invent or discover something new, 

chances were high it would be a Chinese citizen.

 

SAMPLE ANSWER: There were two huge advantages. The first  

was coal, which England had huge supplies of near the 

surface. Second were wages. Britain had the highest wages 

in the world at the beginning of the 18th Century.  

This made it economically efficient to look to machines  

as a way of lowering production costs.

LESSON 5.2.1 | WATCH | Key ideas – Factual

Use these questions and prompts at the appropriate stopping points to check in with students  

and ensure they are getting the key concepts covered in the video. 
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6. (9:45) What arguments could be made that Indian cotton 

production helped spur British industrialization? 

 

 

 

SAMPLE ANSWER: It was cotton textiles that drove the early 

industrial revolution and the main reason that Britain was  

so eager to produce cotton was that demand was high. Indian 

cottons created the market and then British manufacturers 

invested in machines (and imported Indian know-how) to 

increase production so that they could compete with India. 



36

LESSON 5.2 | INDUSTRIALIZATION AND GLOBAL CAPITALISM

PROCESS 
Distribute the Competing Opinions in Leeds documents 

to students and instruct them to read and analyze 

both primary source documents. Divide the class into 

two position groups: the Leeds Woollen Workers 

(Group 1) and the Leeds Cloth Merchants (Group 2). 

The Leeds Woollen Workers will gather to formulate 

their argument that machines have negatively affected 

the wages of well-paid skilled workers, while  

the Leeds Cloth Merchants will argue that the use  

of machines in the production of wool keeps  

costs low in a global market where competitors have 

advantages of lower waged workers. Tell students 

that each group is responsible for researching its 

position and preparing an argument to support its 

point of view. They may use any information provided 

in the course and readings as well as research  

to make their points.

 

Questions students might consider in preparing  

their argument:

• How do both sides appeal to people’s  

sensibilities and pride?

• Which position argues its point better?  

How can you improve upon it?

PURPOSE
This activity asks you to consider all of the different aspects 

involved in just one aspect of the growing industrialization 

of the world during this era. The two perspectives involve 

competing aspects of the wool industry in Leeds, England. 

• What divisions do you see between the  

two groups? 

• What do you imagine are the socioeconomic 

attributes of the two competing groups?

Remind students to use the Debate Prep 

Worksheet to help them prepare for their debate. 

Don’t forget to review the Debate Format Guide 

with them so they’re aware of how much time they  

have for each section of the debate. It’s also helpful  

to remind them to look at the Debate Rubric as they 

prepare since this will help ensure they meet all 

debate criteria. 

Use the Debate Rubric to grade the student groups 

and decide who argued their position more effectively.

ATTACHMENTS
• Competing Opinions in Leeds Documents

• Debate Prep Worksheet

• Debate Format Guide

• Debate Rubric

LESSON 5.2.2 | DEBATE | Competing Opinions in Leeds

If you were alive during this time and living in Leeds, what 

position might they take? What examples in present day might 

you draw upon to help understand these concepts?

LESSON 5.2 | iNDUSTRiALiZATiON AND GLOBAL CAPiTALiSM
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READiNG | Competing Opinions in Leeds – Leeds Woollen Workers Petition, 1786

This petition by workers in Leeds (a major center of wool manufacture in Yorkshire) appeared in a local 

newspapers in 1786. They are complaining about the effects of machines on the previously well-paid 

skilled workers. 

 
To the Merchants, Clothiers and all such as wish well to the Staple Manufactory of this Nation.

 

The Humble ADDRESS and PETITION of Thousands, who labour in the Cloth Manufactory. 

SHEWETH, That the Scribbling-Machines have thrown thousands of your petitioners out of employ, 

whereby they are brought into great distress, and are not able to procure a maintenance for their 

families, and deprived them of the opportunity of bringing up their children to labour: We have therefore 

to request, that prejudice and self-interest may be laid aside, and that you may pay that attention  

to the following facts, which the nature of the case requires.  

The number of Scribbling-Machines extending about seventeen miles south-west of LEEDS, exceed  

all belief, being no less than one hundred and seventy! and as each machine will do as much work in  

twelve hours, as ten men can in that time do by hand, (speaking within bounds) and they working night-

and day, one machine will do as much work in one day as would otherwise employ twenty men.  

As we do not mean to assert any thing but what we can prove to be true, we allow four men to be 

employed at each machine twelve hours, working night and day, will take eight men in twenty-four 

hours; so ~ that, upon a moderate computation twelve men are thrown out of employ for every single 

machine used in scribbling; and as it may be sup’, posed the number of machines in all the other quarters 

together, t nearly equal those in the South-West, full four thousand men are left l-; to shift for a living 

how they can, and must of course fall to the Parish, if not timely relieved. Allowing one boy to be bound 

apprentice from each family out of work, eight thousand hands are deprived of the opportunity  

of getting a livelihood.  

We therefore hope, that the feelings of humanity will lead those who l, have it in their power to prevent 

the use of those machines, to give every discouragement they can to what has a tendency so prejudicial  

to their fellow-creatures.  

This is not all; the injury to the Cloth is great, in so much that in Frizing, instead of leaving a nap upon the 

cloth, the wool is drawn out and the Cloth is left thread-bare.  
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Many more evils we could enumerate, but we would hope, that the sensible part of mankind, who are 

not biassed by interest, must see the dreadful tendancy of their continuance; a depopulation must be the 

consequence; trade being then lost, the landed interest will have no other satisfaction but that of being 

last devoured.

We wish to propose a few queries to those who would plead for the further continuance of these machines: 

Men of common sense must know, that so many machines in use, take the work from the hands employed 

in Scribbling, - and who did that business before machines were invented. 

How are those men, thus thrown out of employ to provide for their families; - and what are they to put 

their children apprentice to, that the rising generation may have something to keep them at work,  

in order that they may not be like vagabonds strolling about in idleness? Some say, Begin and learn 

some other business. - Suppose we do; who will maintain our families, whilst we undertake the  

arduous task; and when we have learned it, how do we know we shall be any better for all our pains; 

for by the time we have served our second apprenticeship, another machine may arise, which may  

take away that business also; so that our families, being half pined whilst we are learning how to provide  

them with bread, will be wholly so during the period of our third apprenticeship. 

But what are our children to do; are they to be brought up in idleness? Indeed as things are, it is no 

wonder to hear of so many executions; for our parts, though we may be thought illiterate men, our 

conceptions are, that bringing children up to industry, and keeping them employed, is the way to keep 

them from falling into those crimes, which an idle habit naturally leads to. 

These things impartially considered will we hope, be strong advocates in our favour; and we conceive 

that men of sense, religion and humanity, will be satisfied of the reasonableness, as well as necessity  

of this address, and that their own feelings will urge them to espouse the cause of us and our families - 

Signed, in behalf of THOUSANDS, by 

Joseph Hepworth Thomas Lobley 

Robert Wood Thos. Blackburn

Source: 

Internet Modern History Sourcebook. Webpage. From J. F. C. Harrison, Society and Politics in England, 1780-1960 (New York: 

Harper & Row, 1965), pp. 71-72.
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READiNG | Competing Opinions in Leeds – Letter from Leeds Cloth Merchants, 1791

This statement by the Cloth Merchants of Leeds (a major center of wool manufacture in Yorkshire) 

defended the use of machines. It appeared in 1791.
 

At a time when the People, engaged in every other Manufacture in the Kingdom, are exerting 

themselves to bring their Work to Market at reduced Prices, which can alone be effected by the Aid 

of Machinery, it certainly is not necessary that the Cloth Merchants of Leeds, who depend chiefly 

on a Foreign Demand, where they have for Competitors the Manufacturers of other Nations, whose 

Taxes are few, and whose manual Labour is only Half the Price it bears here, should have Occasion  

to defend a Conduct, which has for its Aim the Advantage of the Kingdom in general, and of the 

Cloth Trade in particular; yet anxious to prevent Misrepresentations, which have usually attended  

the Introduction of the most useful Machines, they wish to remind the Inhabitants of this Town,  

of the Advantages derived to every flourishing Manufacture from the Application of Machinery;  

they instance that of Cotton in particular, which in its internal and foreign Demand is nearly alike  

to our own, and has in a few Years by the Means of Machinery advanced to its present Importance, 

and is still increasing. 

If then by the Use of Machines, the Manufacture of Cotton, an Article which we import, and are 

supplied with from other Countries, and which can every where be procured on equal Terms, has  

met with such amazing Success, may not greater Advantages be reasonably expected from cultivating 

to the utmost the Manufacture of Wool, the Produce of our own Island, an Article in Demand in all 

Countries, almost the universal Clothing of Mankind? 

In the Manufacture of Woollens, the Scribbling Mill, the Spinning Frame, and the Fly Shuttle, have 

reduced manual Labour nearly One third, and each of them at its-first Introduction carried an Alarm  

to the Work People, yet each has contributed to advance the Wages and to increase the Trade, so that 

if an Attempt was now made to deprive us of the Use of them, there is no Doubt, but every Person 

engaged in the Business, would exert himself to defend them. 

From these Premises, we the undersigned Merchants, think it a Duty we owe to ourselves, to the 

Town of Leeds, and to the Nation at large, to declare that we will protect and support the free Use 

of the proposed Improvements in Cloth-Dressing, by every legal Means in our Power; and if after all, 

contrary to our Expectations, the Introduction of Machinery should for a Time occasion a Scarcity of 
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Work in the Cloth Dressing Trade, we have unanimously agreed to give a Preference to such Workmen 

as are now settled Inhabitants of this Parish, and who give no Opposition to the present Scheme.  

Appleby & Sawyer 

Bernard Bischoff & Sons 

[and 59 other names] 

Source: 

Internet Modern History Sourcebook. Webpage. From J. F. C. Harrison, Society and Politics in England, 1780-1960 (New York: 

Harper & Row, 1965), pp. 72-74.
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WORKSHEET | Debate Preparation

Statement  
State the answer to the debate question or the opinion that you’ll be arguing.  

 

 

 

 

 

Major Points 
Aim to have at least four major points as part of your opening argument. Each major point should  

clearly support your statement. Each major point should also have a piece of supporting evidence.  

Use your claim-testing skills to help ensure your supporting evidence is high quality.  

 

Major Point 1: 

 

 

 

Examples and supporting evidence: 

 

 

 

 

Major Point 2: 

 

 

 

Examples and supporting evidence: 

 

To prepare for the upcoming debate, fill in your statement (position), major points, and 

supporting examples. Also, try to figure out what the other team might say and be ready to make 

counterarguments in response to their points.
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WORKSHEET | Debate Preparation (Cont’d)

Major Point 3: 

 

 

 

Examples and supporting evidence: 

 

 

 

 

 

Major Point 4: 

 

 

 

Examples and supporting evidence: 

 

 

 

 

 

 

CHECKLiST 
Before you begin your debate, be sure you’ve covered all of the points below. You should also look  

at the “Debate Rubric,” which will help you understand the details of what you need to do to have  

a successful debate. Hold a practice round with your team as part of the preparation and use the 

Debate Rubric to “grade” your group members.

• Position statement is clear and concise.

• The overall argument is logical and easy to follow.

• Major points strongly support the position statement.

• The evidence provided supports the major points and is of high quality.

• Good eye contact and tone of voice. Kept audience’s attention.



CRASH COURSE | WORLD HISTORY

43

HANDOUT | Debate Format Guide

Debates typically follow a very specific format and set of rules to make sure that everyone has

equal opportunities to argue their positions. This is one possible format. Be sure to have a timer

available so that groups stay within the given time limits.

 

DEBATE 
 

INTRODUCTION
 

 

BREAK 
 

REBUTTALS
 

 

BREAK 

 

 

REBUTTALS
 

 

CONCLUSION 
 

 

 

Coin toss to determine which side goes first.

Team A has 4-6 minutes to present their position.

Team B has 4-6 minutes to present their position. 

 
Each team has 3-5 minutes to prepare  

a 2-minute rebuttal.

Team A has 2 minutes to present their rebuttal.

Team B has 2 minutes to present their rebuttal. 

 

Each team has 3-5 minutes to prepare  

a 1-minutes closing statement. 

Team A has 1 minute to present their rebuttal. 

Team B has 1 minute to present their rebuttal. 

 
Winner of the debate is determined by using  

the Debate Rubric. 
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Presents argument  
extremely clearly. 

Gives supporting evidence  
for all points made. 

Presents argument  
somewhat clearly.

Some supporting evidence  
is provided.

Presents argument  
somewhat unclearly. 

Uses at least one supporting 
piece of evidence.

Argument lacks logic and  
is unclear. 

Argument lacks supporting 
evidence.

Does an exceptional job 
presenting information, 
arguments, ideas, or findings 
clearly, concisely, and logically.

Argument is supported with 
robust, relevant, and interesting 
evidence.

The line of reasoning is logical, 
easy to follow, well crafted,  
and uses information that  
is appropriate for the purpose  
and audience.

Clearly and completely 
addresses alternative and 
opposing perspectives.

Presents information, 
arguments, ideas, or findings 
clearly, concisely, and logically.

Argument is well supported.

The line of reasoning is logical 
and easy to follow and uses 
information that is appropriate 
for the purpose and audience.

Clearly and completely 
addresses alternative and 
opposing perspectives. 

Presents information, arguments,  
ideas, or findings in ways that 
are not always clear, concise, 
or logical.

Argument is supported by only 
somewhat robust evidence.

The line of reasoning is 
sometimes difficult to follow.

Uses information that is only 
sometimes in line with the 
overall purpose.

Attempts to consider or address 
opposing or alternative 
perspectives but does not  
do so clearly or completely.

Does not present information, 
arguments, ideas or findings 
clearly, concisely, or logically.

Argument lacks robust 
supporting evidence.

It’s difficult to follow the line  
of reasoning.

Uses information that is not  
in line with the overall purpose.

Does not consider opposing  
or alternative perspectives.

HANDOUT | Debate Rubric | Teacher’s Guidelines

Directions: Use this rubric to evaluate debates. Mark scores and related comments in the scoring sheet that follows.

REBUTTAL AND  
CLOSiNG STATEMENT

EXPLANATiON OF iDEAS  
AND iNFORMATiON

ABOVE STANDARD (4) AT STANDARD (3) APPROACHiNG STANDARD (2) BELOW STANDARD (1) SCORE
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Makes an abundance of logical 
points as rebuttals, and all 
points are supported with 
evidence. 

Makes an abundance of logical 
points against the points of the 
other side.

Is thorough and logical in the 
explanation for why their side 
has the strongest argument. 

Makes some logical points as 
rebuttals, but doesn’t support 
all of the points with evidence. 

Makes some logical points 
against the points the other  
side made.

Explains why their side has the 
strongest argument, but could 
give more evidence. 

Makes one or two points  
in rebuttal, but the logic  
is somewhat questionable  
or not supported by evidence.

Makes one or two points against  
the points the other side  
made, but the logic is somewhat 
questionable.

Explains why their side has  
the strongest argument, but the 
logic is flawed. 

No rebuttal offered.

Makes no arguments against 
points the other side made.

Does not explain why their side 
has the strongest argument.

Keeps eye contact with the 
audience throughout.

Shows exceptional poise and 
confidence.

Speaks clearly and in an engaging 
way that is interesting to listen to.

Keeps eye contact with the 
audience most of the time – 
only glances at notes or slides.

Shows poise and confidence.

Speaks clearly and is easy  
to understand.

Makes infrequent eye contact 
with audience. 

Shows some poises (limited 
fidgeting or nervousness).

Speaks clearly most of the time, 
but may be difficult to hear or 
understand at times.

Does not look at the audience  
or make eye contact.

Lacks poise (appears nervous  
or fidgety).

Speaks in a way that is hard  
to understand.

HANDOUT | Debate Rubric | Teacher’s Guidelines

Directions: Use this rubric to evaluate debates. Mark scores and related comments in the scoring sheet that follows.

REBUTTAL AND  
CLOSiNG STATEMENT

EYES, BODY AND VOiCE

ABOVE STANDARD (4) AT STANDARD (3) APPROACHiNG STANDARD (2) BELOW STANDARD (1) SCORE
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LESSON 5.2 | INDUSTRIALIZATION AND GLOBAL CAPITALISM

PROCESS 
As with all of the videos in the course, ask students  

to watch the video before class. Remind students  

of John’s fast-talking and play the video with captions. 

Pause and rewind when necessary. Before students 

watch the video, instruct them to begin to consider 

the competition between industrial capitalism and 

socialism, and the role governments play in supporting 

both platforms. Is capitalist competition natural and 

good, or if there should be a system in place to check  

it for the sake of our collective well-being? 

PREViEW
In which John Green teaches you about capitalism and 

socialism in a way that is sure to please commenters  

from both sides of the debate. Learn how capitalism arose 

from the industrial revolution, and then gave rise to  

socialism. Learn about how we got from the British East India 

Company to iPhones and consumer culture in just a couple 

of hundred years. Stops along the way include the rise of 

industrial capitalism, mass production, disgruntled workers, 

Karl Marx, and the Socialist Beard. The socialist reactions  

to the ills of capitalism are covered as well, and John 

discusses some of the ideas of Karl Marx, and how they’ve 

been implemented or ignored in various socialist states. 

LINK
• Crash Course World History #33 – 

Capitalism and Socialism

Video questions for students to answer  

during their viewing.

LESSON 5.2.3 | WATCH | Crash Course World History #33  
     Capitalism and Socialism

PURPOSE
In this video, students will examine the economic and  

cultural system of capitalism, which is characterized by 

innovation and investment to increase wealth. By 1900, 

through industrial production and global trade, European 

nations controlled a large majority of the world. It is 

important to note the extreme costs involved in creating 

industrialization, and financiers developed new methods  

for facilitating industrial production. Students will learn 

about mass production, social organization, reactions  

to industrialization, and new social classes born out of the 

industrial revolution. All of these very much influence  

the world in which we live today. 

LESSON 5.2 | iNDUSTRiALiZATiON AND GLOBAL CAPiTALiSM

https://www.youtube.com/watch?v=B3u4EFTwprM
https://www.youtube.com/watch?v=B3u4EFTwprM
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1. (:58) What is capitalism? 

 

 

2. (2:15) What is industrial capitalism as defined  

by Joyce Appleby? 

 

3. (3:05) Where did industrial capitalism originate  

and what advantages did this location have? 

 

 

 

4. (3:40) What role did agriculture factor into industrial 

capitalism? 

 

 

5. (5:25) How did the British achieve an increase  

in agricultural productivity? 

 

 

6. (6:30) What was perhaps the most important idea  

that was popularized in England during this time? 

 

 

 

 

SAMPLE ANSWER: Capitalism is an economic and cultural 

system that is characterized by innovation and investment  

to increase production and ultimately wealth.

 

SAMPLE ANSWER: Industrial capitalism is an economic system 

that relies on investment of capital in machines and technology 

that are used to increase production of marketable goods.

 

SAMPLE ANSWER: Industrial capitalism developed first 

in Britain in the 19th century. Its location had a bunch of 

advantages - it was the dominant power in the Atlantic 

and it was making money off of North American colonies, 

including the highly lucrative slave trade.

 

SAMPLE ANSWER: As food costs began to rise, it became 

profitable for farmers to invest in agricultural technology that 

would improve crop yield. The population grew due to an 

increase in food production, which in turn drove up food prices.

 

SAMPLE ANSWER: The Brits were able to achieve increase 

agricultural productivity through enclosure, a process 

where landlords would reclaim and privatize fields that for 

centuries had been held in common by multiple tenants.

SAMPLE ANSWER: Perhaps the most important idea in England 

at the time was that men and women were consumers  

as well as producers. The idea that being a consumer was  

actually a good thing because the desire to purchase 

manufactured goods could spark economic growth. 

 

LESSON 5.2.3 | WATCH | Key ideas – Factual

Use these questions and prompts at the appropriate stopping points to check in with students  

and ensure they are getting the key concepts covered in the video. 
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7. (7:15) What are some downsides to industrial capitalism? 

 

 

 

 

 

8. (7:30) What is socialism? 

 

 

 

9. (10:15) Who is Karl Marx? 

 

 

 

10. (11:25) What are the two key ideas that underlie  

Marx’s theory of class struggle?

SAMPLE ANSWER: Some downsides to industrial capitalism  

include working conditions being very poor, days were 

long, arduous and monotonous, workers lived in conditions 

that people living in the developed world today would 

associate as poverty. This led workers to begin organizing 

labor unions and also socialism.

SAMPLE ANSWER: Socialism is an intellectual construct 

that began in France that, when compared to capitalism, 

makes fewer pretenses toward being an expression  

of human nature, but emphasizes choice and planning. 

SAMPLE ANSWER: Karl Marx is considered the father  

of communism, as he co-wrote ‘The Communist Manifesto,’ 

but above all, he was a philosopher and historian. However,  

he advocated for revolution and he emphasized class struggle.

SAMPLE ANSWER: Marx believed that production, or “work,” 

was the thing that gave life material meaning. He also 

believed that we are by nature social animals, we work and 

collaborate together and should share resources.
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PREViEW
In which John Green teaches you about Nationalism. 

Nationalism was everywhere in the 19th century, as people 

all over the world carved new nation-states out of old  

empires. Nationalist leaders changed the way people thought 

of themselves and the places they lived by reinventing 

education, military service, and the relationship between 

government and governed. In Japan, the traditional feudal 

society underwent a long transformation over the course 

of about 300 years to become a modern nation-state. John 

follows the course of Japanese history from the emergence  

LESSON 5.2.4 | WATCH | Crash Course World History #34 
       Nationalism

of the Tokugawa Shogunate to the Meiji Restoration, and 

covers Nationalism in many other countries along the way.

PURPOSE
In this video, students will examine one of the more important 

global phenomenons to ever occur: modern nation-building. 

Students will view how humans claimed authority over 

a distinct territory through shared language and cultural 

identity. A lot of the times, these new nations were born  

out of conflict. 

LINK
• Crash Course World History #34 – 

Nationalism 

Video questions for students to answer during  

their viewing.

PROCESS
As with all of the videos in the course, ask students  

to watch the video before class. Remind students  

of John’s fast-talking and play the video with captions. 

Pause and rewind when necessary. Before students 

watch the video, instruct them to begin to consider 

how conflict lends itself to nation-building and unity. 

LESSON 5.2 | iNDUSTRiALiZATiON AND GLOBAL CAPiTALiSM

https://www.youtube.com/watch?v=Nosq94oCl_M
https://www.youtube.com/watch?v=Nosq94oCl_M
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1. (1:50) What is John’s definition of the modern  

nation-state? 

 

 

2. (2:50) How is public education often seen as part  

of a nationalizing project? 

3. (3:45) What are some examples of conflicts  

that gave way to emerging nations? 

 

4. (5:15) Beginning in 1603 and lasting over 250 years, 

what was the main government of Japan and  

what did it offer? 

 

5. (5:55) What warrior class was an odd feature of the 

Tokugawa era? 

 

6. (6:40) What two foreign forced rocked Japan and 

contributed to the crumbling of the Tokugawa control  

in Japan? 

 

 

 

 

 

 

SAMPLE ANSWER: A nation-state involves a centralized 

government that can claim and exercise authority over  

a distinctive territory. It also involves a certain degree  

of linguistic and cultural homogeneity. 

 

SAMPLE ANSWER: Public schools and textbooks allow 

countries to share their nationalizing narratives. 

 

SAMPLE ANSWER: Emerging nations were born out of 

conflicts like the Napoleonic Wars, the Indian Rebellion  

of 1857, and to a certain extent, the American Civil War.

 

SAMPLE ANSWER: Beginning in 1603, a military led  

government of Japan was installed by the Tokugawa family, 

known as the Tokugawa bakufu. Its primary virtue was 

providing stability to Japan. 

 

SAMPLE ANSWER: The Tokugawa era in Japan involved the 

presence of a class of warriors who had mostly become 

bureaucrats by the 19th century – the Samurai.

SAMPLE ANSWER: China’s defeat in the Opium Wars, in which 

China was forced to give Europeans special trade privileges. 

The second was the arrival of Matthew Perry from America 

and his determination to open Japan’s markets.

 

 

 

 

 

LESSON 5.2.4 | WATCH | Key ideas – Factual

Use these questions and prompts at the appropriate stopping points to check in with students  

and ensure they are getting the key concepts covered in the video. 
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7. (8:15) What steps did a newly-throned Emperor Meiji  

and his leadership implement in order to unify Japan? 

 

 

 

 

8. (10:30) How did competition with the west  

modernize Japan? 

 

 

 

 

 

 

SAMPLE ANSWER: Emperor Meiji abolished the bakufu, 

created a European-style cabinet system of government,  

the samurai were incorporated into the bureaucrat system  

and their wages were slowly eliminated, and the Meiji  

started a conscripted army in which all men served a three-

year term, and compulsory education was established. 

SAMPLE ANSWER: Japan’s competition with the  

west brought about an established tax system, public 

infrastructure (harbors and telegraph lines) were  

prioritized, the government invested in railroads and  

created a uniform national currency.
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LESSON 5.2.5 | READ | New identities – Nationalism and Religion

PURPOSE 

This article examines the new ideology of nationalism that 

emerged following the Atlantic revolutions. Nationalism  

led to intense competition and conflicts among nations, 

leading to the rise of imperialism in the latter half  

of the 19th century. What sparked this competition? 

PROCESS
Have students read the article as it reinforces ideas 

examined in the previous video. Following completion  

of the reading, host a discussion to dive into  

deeper issues outlined in the text. Possible follow-up 

questions include:

• How does the idea of nationalism possibly lead 

to an increase in conflict over territories and 

ideologies?

• What role do Enlightenment-era thinking and 

revolutionary ideas play into nationalism?

• In terms of significance, how important do you 

think nationalism is in terms of world history? 

Explain your thinking. 

SOURCE
• World History For Us All

 
ATTACHMENT

• New Identities – Nationalism and Religion

LESSON 5.2 | iNDUSTRiALiZATiON AND GLOBAL CAPiTALiSM

http://worldhistoryforusall.sdsu.edu/
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READiNG | New identities – Nationalism and Religion — Lauren McArthur Harris and Tamara Shreiner

The era of the Modern Revolution produced major 

developments in communication, technology, and ideas,  

all of which effected changes in the way people saw 

themselves and the world. At the beginning of the era,  

most people in the world gave allegiance to a religion  

or religious leader, and the most common state was the 

dynastic state, largely consisting of rulers who were  

“divinely” ordained. By the end of the era, however, religion’s 

influence was being eroded by science, liberalism, and 

secularism. For the first time, people all over the globe saw 

themselves as members of a nation for which they were 

willing to fight and die. Such nationalism led to increased 

competition between powerful Western nations, which 

scrambled to increase their legitimacy by colonizing Asia  

and Africa. Even those non-Western nations that  

remained self-governing were unable to escape the  

changes wrought by new technologies and ideas.  

People’s identities were changed, and nationalism and 

religion played a crucial role.

Nationalism emerged as a distinct idea at the end  

of the eighteenth century, made possible by the convergence  

of Enlightenment ideas and products of the Scientific  

and Industrial revolutions. During the Enlightenment  

in the eighteenth century, liberal ideas began to flourish 

in Europe and the Americas. Liberalism held that human 

progress was desirable and inevitable and that human  

beings were inherently good and, at the very least, capable  

of improvement. Based on these ideas, some liberals  

argued that sovereignty should rest with the people rather  

than a monarch and, therefore, that republics with 

representative institutions were the most desirable form 

of government. Borrowing from ideas of the Scientific 

Revolution, liberalism also stressed reason over blind faith, 

particularly in government, which should be secular.

Scientific reason, liberalism, and secularism all served  

to erode the foundations of religious authority in Europe,  

North America, and Latin America. In addition, improvements 

in printing technology made mass production of printed 

material possible, spreading new ideas around the world. 

Educated elites in places like the Ottoman empire, colonial 

India, China, and Japan began to talk and read about liberal 

and nationalist ideas.

As doubts arose about religious faith and allegiance to 

dynasties as the natural ways of organizing societies, ideas  

of the sovereign nation emerged to attract new loyalties  

and to provide a fresh sense of purpose. Nationalism inspired 

people to become part of a nation. The scholar Benedict 

Anderson has called the nation an “imagined community” 

because “the members of even the smallest nation will  

never know most of their fellow-members, meet them,  

or even hear of them, yet in the minds of each lives the  

image of their communion.”

Nationalism created intense competition among nations, 

leading to a rise in imperialism in the latter half of the 

nineteenth century. Western imperialists aggressively 

competed for land and commerce in Asia and Africa,  

using sheer force to colonize in some places and to push 

unequal trade agreements on others. Colonization was  

not the only manifestation of Western hegemony at that  

time. As imperial powers spread to other lands, they  

brought many of their scientific and liberal ideas with them. 

Some people embraced those ideas wholeheartedly and 

even used them to their advantage. In Africa, for example, 

elite men and women educated in Western-style schools 

became leaders in the African anti-colonialist and nationalist 

movements in the twentieth century. Others embraced liberal 

ideas in some spheres, like the military and industry, while 
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rejecting democracy. Sometimes, disagreements over how  

to react to Western hegemony led to rifts within communities. 

Some Muslim leaders, for example, were torn over how to deal  

with Western intrusion, causing debates within Islam that 

can still be felt today.

      

By 1914, shifts in nationalism and religion had made the world  

a different place than it had been in 1750. Nationalism  

had become so ingrained that people eagerly accepted 

their duty to fight and die for their nation, as was realized  

in World War I. Changes in identity, in combination with other 

developments, set the stage for “A Half Century of Crisis”  

in the twentieth century.

Source: 

Harris, Lauren McArthur and Tamara Shreiner. “New Identities: Nationalism 

and Religion 1850-1914.” World History For Us All. PDF.
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LESSON 5.2.6 | WRiTE | ‘The Excursion’ Reflection

PURPOSE
This activity ends the lesson on industrialization and the 

acceleration that dominated all aspects of life during this era. 

The poem offers an unfavorable opinion of the changes 

and has students to consider their learning in a different, 

creative way. 

PROCESS
Distribute or have students download the poem 

and read it. Encourage them ponder the meaning 

within the passage. Have them write a simple 

reflection on the poem, calling to mind all they have 

learned and experienced thus far during this unit. 

What images are discussed in the poem? What’s 

the author’s tone and emotion? Should they want to 

reference additional texts or their Essential Notebooks, 

they are more than welcome to do so.  

MATERIAL
• Journal, blog, paper, etc. 

ATTACHMENTS
• The Excursion

• Writing Rubric

LESSON 5.2 | iNDUSTRiALiZATiON AND GLOBAL CAPiTALiSM
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READiNG | The Excursion — William Wordsworth

 

Meanwhile, at social Industry’s command

How quick, how vast an increase. From the germ

Of some poor hamlet, rapidly produced

Here a huge town, continuous and compact

Hiding the face of earth for leagues - and there,

Where not a habitation stood before, 

Abodes of men irregularly massed

Like trees in forests, - spread through spacious tracts.

O’er which the smoke of unremitting fires

Hangs permanent, and plentiful as wreaths

Of vapour glittering in the morning sun.

And, wheresoe’er the traveller turns his steps

He sees the barren wilderness erased,

Or disappearing; triumph that proclaims

How much the mild Directress of the plough

Owes to alliance with these new-born arts!

- Hence is the wide sea peopled, - hence the shores

Of Britain are resorted to by ships

Freighted from every climate of the world

With the world’s choicest produce. Hence that sum

Of keels that rest within her crowded ports

Or ride at anchor in her sounds and bays;

That animating spectacle of sails

That, through her inland regions, to and fro

Pass with the respirations of the tide,

Perpetual, multitudinous! . . .

. . . I grieve, when on the darker side 

Of this great change I look; and there behold

Such outrage done to nature as compels 

The indignant power to justify herself; 

Yea, to avenge her violated rights. 

For England’s bane. 

William Wordsworth (1770-1850), the foremost of the English Romantic poets,  

was clearly unhappy with the effects of Industry. 

Source:  

Wordsworth, William. “The Excursion.” 1814.  

Internet Modern History Sourcebook. Webpage. 
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Topic and thesis are eloquently 
expressed that supports 
claims and answers compelling 
questions made by student  
with deep understanding of  
the information. 

The introduction text has a thesis 
statement that communicates 
ideas, concepts, and information 
to the reader. 

The introduction text has an 
unclear thesis statement that 
communicates some ideas, 
concepts, and information to 
the reader.

The introduction text lacks an 
identifiable thesis and minimally 
communicates ideas, concepts, 
and information to the reader.

Extensive demonstration of facts, 
figures, instances and sources  
are documented throughout  
the text. Resources support  
the central theme while 
strategically addressing topic  
in historic context.

The text has a clear objective 
and focus with effective use 
of sources throughout that 
supports central thesis and 
argument. 

Student makes historical 
claim and provides significant 
evidence to support this claim 
while challenging it with 
contrasting source material.

The text offers sufficient 
demonstration of facts, figures, 
and sources to develop  
and explain central theme.  
An understanding of the  
topic in historic context  
is demonstrated.

The text offers good use and 
understanding of primary 
sources to support central 
theme and addresses the 
research question.

Student addresses claim with 
good supportive evidence 
and accurately summarizes 
argument while analyzing it 
within a historic context.

The text provides some facts, 
figures, instances and examples 
to support the central theme. 
But a limited understanding of 
the topic in historic context is 
demonstrated. 

The text uses and offers primary 
sources to support theme and 
begins to address the research 
question. 

Student begins to address claim 
with evidence while relating 
historic events to overall theme. 

The text lacks facts, figures, 
instances and examples  
to support central theme and 
demonstrates little or no 
understanding of historic context. 

Few if any primary sources  
are used to support theme and/
or little attention is paid to 
addressing research question.

Student demonstrates little to 
address claim with no evidence 
to support historic events  
to overall theme.

HANDOUT | Writing Rubric | Teacher’s Guidelines

Use this rubric to evaluate writing assignments. Mark scores and related comments in the scoring sheet that follows.

FOCUS 
Identifies a specific topic to 
inform reader on concept, theory 
or event. Clearly states thesis 
with supportive topic sentences 
throughout document. 
 

EViDENCE 
Writing demonstrates extensive 
research and details with a variety 
of sources and perspectives. 
Provides examples that enhance 
central theme and argument. 
 
 

STRUCTURE 
Cohesively links and analyzes 
primary sources related to the 
topic, and clarifies complex ideas 
for formal audience.  
 

CRiTiCAL ANALYSiS 
Evaluates historical claims and 
evidence by corroborating or 
challenging them with other 
information.

ABOVE STANDARD (4) AT STANDARD (3) APPROACHiNG STANDARD (2) BELOW STANDARD (1) SCORE
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UNiT ESSENTiAL QUESTiON: Which is the more important of revolutions: agricultural or industrial?

As states industrialized during this period, they also expanded their existing overseas colonies and 

established new types of colonies and transoceanic empires. Regional warfare and diplomacy both 

resulted in and were affected by this process of modern empire building. The process was led mostly 

by Europe, although not all states were affected equally, which led to an increase of European influence 

around the world. The United States and Japan also participated in this process. The growth of new 

empires challenged the power of existing land-based empires of Eurasia. New ideas about nationalism, 

race, gender, class, and culture also developed that facilitated the spread of transoceanic empires,  

as well as justified anti-imperial resistance and the formation of new national identities.

LESSON 5.3 | iMPERiALiSM AND NATiON-STATE FORMATiON
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LESSON 5.3.0 | OVERViEW | Learning Outcomes, Vocabulary, & Outline

LEARNiNG OUTCOMES 

• Identify how industrialized states practiced 

economic imperialism.  

• Analyze responses to colonialism and 

imperialism.  

• Identify reasons why European countries 

became colonial and industrial powers. 

• Explain connections between nationalism, 

colonialism, industrialization, and racism.

 
OUTLiNE 

5.3.1 | WATCH
Crash Course World History #35 –

Imperialism

5.3.2 | WATCH
Crash Course World History #32 –

Asian Responses to Imperialism 

5.3.3 | READ
Anti-Imperialist Sentiments 

5.3.4 | CLOSING
EQ Notebook

VOCABULARY

imperialism – State policy, practice, or advocacy of 

extending power and dominion, especially by direct territorial 

acquisition or by gaining political and economic control of 

other areas. Because it always involves the use of power, 

whether military force or some subtler form, imperialism  

has often been considered morally reprehensible, and the 

term is frequently employed in international propaganda  

to denounce and discredit an opponent’s foreign policy.

*Vocabulary definitions taken from oxforddictionaries.com & britannica.com

http://oxforddictionaries.com
http://www.britannica.com
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LESSON 5.3.1 | WATCH | Crash Course World History #35  
                 imperialism

PROCESS
As with all of the videos in the course, ask students  

to watch the video before class. Remind students  

of John’s fast-talking and play the video with captions. 

Pause and rewind when necessary. Before students 

watch the video, instruct them to begin to consider 

how massive of an undertaking it must be to keep  

an empire, especially one in which the sun never sets  

upon, going. What resources and manpower  

must be widely available for this to happen and what 

advantages did the British have that others didn’t? 

LINK
• Crash Course World History #35 – 

Imperialism

Video questions for students to complete  

during their viewing.

PREViEW
In which John Green teaches you about European Imperialism 

in the 19th century. European powers started to create 

colonial empires way back in the 16th century, but businesses 

really took off in the 19th century, especially in Asia and 

Africa. During the 1800s, European powers carved out spheres  

of influence in China, India, and pretty much all of Africa. 

While all of the major (and some minor) powers in Europe 

participated in this new imperialism, England was by far  

the most dominant, once able to claim that the “sun never set 

on the British Empire.” Also, they went to war for the right 

to continue to sell opium to the people of China. Twice. John 

will teach you how these empires managed to leverage the 

advances of the Industrial Revolution to build vast, wealth-

generating empires. As it turns out, improved medicine,  

steam engines, and better guns were crucial in the 19th 

century conquests. Also, the willingness to exploit and abuse 

the people and resources of so-called “primitive” nations 

was very helpful in the whole enterprise.  

PURPOSE
In this video, students will examine  the rise of European 

powers creating colonial empires for the creation and 

sourcing of raw materials accelerated by the Industrial 

Revolution. Through superior technology, weaponry and 

brut military strength, Great Britain was able to conquer and 

colonize much of the world. Why did this occur in the 19th 

century as opposed to the 16th century? Let us examine. 

LESSON 5.3 | iMPERiALiSM AND NATiON-STATE FORMATiON

https://www.youtube.com/watch?v=alJaltUmrGo
https://www.youtube.com/watch?v=alJaltUmrGo
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1. (1:00) In the 1800s, what item did Europeans unleash  

in China that made for lucrative trade? 

2. (2:35) Following the Opium Was, what were  

the outcomes of the Treaty of Nanjing? 

 

3. (3:20) John mentions that when we think about 19th 

century imperialism, we usually tend to think of who 

colonizing what area? 

4. (3:50) What is the biggest reason Europeans were  

able to extend their control over Africa and the world? 

 

 

 

5. (4:40) Why did Europeans fail to take over territory  

in Africa until the late 19th century? 

 

 

 

6. (5:35) What other factors finally made it possible  

for Europeans to colonize Africa? 

 

 

7. (9:00) What is “rule through and by the natives?” 

 

SAMPLE ANSWER: Opium.

 

 

SAMPLE ANSWER: The Treaty of Nanjing stated that Britain  

received possession of Hong Kong and five other treaty  

ports as well as the equivalent of two billion dollars.

 

SAMPLE ANSWER: We usually tend to think of Europe 

colonizing Africa.

 

SAMPLE ANSWER: Europeans were able to extend their control 

over Africa and the rest of the world due to industrialization 

and through controlling the means of production. Europeans 

wanted colonies to secure sources of raw materials, especially 

cotton, copper, iron, and rubber.

 

SAMPLE ANSWER: Europeans tried and failed many times  

due to disease. It wasn’t that they didn’t want to conquer  

this land earlier, it’s just that they weren’t immune to smallpox,  

yellow fever or malaria - all of which killed Europeans  

in staggering numbers.  

SAMPLE ANSWER: Technology. Europeans had developed 

steam ships that could travel inland through African rivers, 

had medicine to combat disease, and superior weaponry 

(guns) that Africans couldn’t escape. 

 

SAMPLE ANSWER: Rule through and by the natives 

is a system of administration in the colonies through 

LESSON 5.3.1 | WATCH | Key ideas – Factual

Use these questions and prompts at the appropriate stopping points to check in with students  

and ensure they are getting the key concepts covered in the video. 
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8. (9:50) In colonized areas, why might native princes  

and landowners put up with European imperialism? 

 

 

 

9. (11:15) Khedive Ismail’s bankrupting of Egypt only  

to have Britain take over the country’s finances and 

eventual full-scale intervention is an example of what? 

intermediaries and collaborators. Additionally, armies were 

often supplied by native citizenry. 

 

SAMPLE ANSWER: Well, they were still able to rule,  

they kept their prestige and to an extent, their power.  

They also gained advantages like protection and access  

to education. Not to mention there’s a certain practicality  

to working within the system.

SAMPLE ANSWER: Business imperialism.
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PROCESS 
As with all of the videos in the course, ask students  

to watch the video before class. Remind students  

of John’s fast-talking and play the video with captions. 

Pause and rewind when necessary. Before students 

watch the video, instruct them to begin to consider 

why it’s important to consider the source of our 

historic analysis. Why is it important to reference, 

when we can, perspectives that might not  

have written records or well-documented histories? 

 What biases might be present if we don’t consider 

their perspectives?

PURPOSE
In this video, students will examine Asian responses to 

European imperialism and what aspects of that phenomenon 

they decided to adapt to their own cultures.  

 

PREViEW
In which John Green teaches you about Imperialism, but not 

from the perspective of the colonizers. This week John looks 

LINK
• Crash Course World History #213 – 

Asian Responses to Imperialism

 

*Important note: Unlike most Crash Course  

World History videos that are often told 

chronologically, this one examines a broad  

theme that covers hundreds of years of  

time. Please stop the video when John mentions 

playing Floppy Bird on his phone.*

LESSON 5.3.2 | WATCH | Crash Course World History #213  
                 Asian Responses to imperialism

at some Asian perspectives on Imperialism, specifically writers 

from countries that were colonized by European powers.  

We’ll look at the writings of Sayyid Jamal ad-Din al-Afghani 

from the Middle East, Liang Qichao from China, and 

Rabindranath Tagore from India. these voices from the countries  

that were colonized give us a sense of how conquered  

people saw their conquerors, and gives an insight into what 

these nations learned from being dominated by Europe.

LESSON 5.3 | iMPERiALiSM AND NATiON-STATE FORMATiON

https://www.youtube.com/watch?v=nxmWfbXS4Pw
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1. (0:55) Why does John emphasize that when we rely  

on studying historical texts, we should note the origin, 

particularly those of European writers? 

2. (2:25) According to historians and Asian intellectuals, 

what reasons were given to European dominance  

over Asia? 

 

 

3. (3:15) Fill in the blanks:  

According to a Chinese writer and translator, Yan Fu, 

“China governs the realm through                      ,  

while westerners govern the realm with                      . 

China values the                       , while westerners 

esteem                       . China prizes the                       , 

while westerners prefer                       . In learning, 

Chinese praises breadth of                       , while 

westerners rely on                       .” 

4. (4:00) What, if anything from western imperialism,  

do Asian communities borrow and integrate into their 

own communities? 

5. (5:30) Why did India struggle with the idea of 

nationalism? 

 

 

 

 

SAMPLE ANSWER: When we only rely on European 

perspectives in our studying of history, we are influenced  

by historical and cultural biases. 

 

SAMPLE ANSWER: Europe was considered to have superior 

industrial technology and organization as compared to much 

of Asia. Yes, China may have been a mostly-unified country 

for centuries, but that doesn’t mean they needed superior 

weaponry or to colonize for financial gain.

 

SAMPLE ANSWER: According to a Chinese writer and translator, 

Yan Fu, “China governs the realm through filial piety, while 

westerners govern the realm with impartiality. China values 

the sovereign, while westerners esteem the people. China 

prizes the one way, while westerners prefer diversity. In learning, 

Chinese praises breadth of wisdom, while westerners rely  

on human strength.”

 

 

SAMPLE ANSWER: Asian communities took from  

western imperialism education and military reforms,  

political organization and unity through nationalism.

 

SAMPLE ANSWER: Indian struggled with the idea of 

nationalism because some wanted to create a European- 

style state organized around Hinduism, but India also  

has a large Muslim minority. Additionally, Hinduism has  

its caste system, which really doesn’t lend itself  

to unifying people. 

LESSON 5.3.2 | WATCH | Key ideas – Factual

Use these questions and prompts at the appropriate stopping points to check in with students  

and ensure they are getting the key concepts covered in the video. 
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6. (5:35) What other factors finally made it possible  

for Europeans to colonize Africa? 

 

 

7. (9:00) What is “rule through and by the natives?” 

 

 

 

8. (9:50) In colonized areas, why might native princes  

and landowners put up with European imperialism? 

 

 

 

9. (11:15) Khedive Ismail’s bankrupting of Egypt only  

to have Britain take over the country’s finances and 

eventual full-scale intervention is an example  

of what? 

SAMPLE ANSWER: Technology. Europeans had developed 

steam ships that could travel inland through African rivers, 

had medicine to combat disease, and superior weaponry 

(guns) that Africans couldn’t escape. 

 

SAMPLE ANSWER: Rule through and by the natives is a system 

of administration in the colonies through intermediaries  

and collaborators. Additionally, armies were often supplied  

by native citizenry. 

 

SAMPLE ANSWER: Well, they were still able to rule, they  

kept their prestige and to an extent, their power. They also 

gained advantages like protection and access to education. 

Not to mention there’s a certain practicality to working within 

the system.

SAMPLE ANSWER: Business imperialism.
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PROCESS 
Distribute or have students download the documents. 

Read both accounts as a class and discuss the themes 

examined in both. What images are used to bring forth 

emotion? How convincing are the positions?  

PURPOSE
The attached readings include the platform for the American 

Anti-Imperialist League and ‘The White Man’s Burden’ by 

Rudyard Kipling. The American Anti -Imperialist League was 

founded in 1899, after the United States occupied Cuba 

and Puerto Rico and the Philippine Islands. Most Americans 

supported overseas expansion, but many of the nation’s 

most illustrious citizens - including Andrew Carnegie and 

William James, were appalled by American imperialism.  

SOURCE
• Fordham’s Internet Modern History Sourcebook 

ATTACHMENT
• Anti-Imperialist Sentiments 

 

LESSON 5.3.3 | READ | Anti-imperialist Sentiments

In 1899 they founded the American Anti -Imperialist League  

in order to campaign, unsuccessfully as it turned out,  

against the annexation of the Philippines. ‘The White Man’s 

Burden’ is a famous poem, written by Britain’s imperial poet, 

was a response to the American takeover of the Philippines 

after the Spanish-American War. Both serve as examples  

of a rejection of Eurocentric beliefs that the Western world’s 

purpose was to civilize other cultures. 

LESSON 5.3 | iMPERiALiSM AND NATiON-STATE FORMATiON

http://sourcebooks.fordham.edu/Halsall/mod/modsbook.asp
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READiNG | Anti-imperialist Sentiments — Lauren McArthur Harris and Tamara Shreiner

AMERiCAN ANTi-iMPERiALiST LEAGUE, 1899
The American Anti -Imperialist League was founded in 1899,  

after the United States occupied Cuba and Puerto Rico and 

the Philippine Islands. Cuba became nominally independent, 

although the United States retained until 1934 the legal  

right to intervene in Cuban domestic and foreign affairs.  

Both Puerto Rico and the Philippines became American 

colonies. The Filipinos revolted against American rule  

in February, 1899, and were suppressed in 1902 after  

a bloody, ruthless guerrilla war. Most Americans supported 

overseas expansion, but many of the nation’s most  

illustrious citizens - including Andrew Carnegie and William 

James, were appalled by American imperialism. In 1899 

they founded the American Anti -Imperialist League in order 

to campaign, unsuccessfully as it turned out, against the 

annexation of the Philippines.

Platform of the American  
Anti -imperialist League
We hold that the policy known as imperialism is hostile  

to liberty and tends toward militarism, an evil from which  

it has been our glory to be free. We regret that it has become 

necessary in the land of Washington and Lincoln to reaffirm 

that all men, of whatever race or color, are entitled to life,  

liberty and the pursuit of happiness. We maintain that 

governments derive their just powers from the consent of the  

governed. We insist that the subjugation of any people  

is “criminal aggression” and open disloyalty to the distinctive 

principles of our Government.  

We earnestly condemn the policy of the present National 

Administration in the Philippines. It seeks to extinguish the 

spirit of 1776 in those islands. We deplore the sacrifice  

of our soldiers and sailors, whose bravery deserves admiration  

even in an unjust war. We denounce the slaughter of the 

Filipinos as a needless horror. We protest against the extension 

of American sovereignty by Spanish methods.  

We demand the immediate cessation of the war against liberty,  

begun by Spain and continued by us. We urge that Congress 

be promptly convened to announce to the Filipinos our purpose  

to concede to them the independence for which they have  

so long fought and which of right is theirs.  

The United States have always protested against the doctrine 

of international law which permits the subjugation of the 

weak by the strong. A self-governing state cannot accept 

sovereignty over an unwilling people. The United States 

cannot act upon the ancient heresy that might makes right.  

Imperialists assume that with the destruction of self-

government in the Philippines by American hands, all opposition 

here will cease. This is a grievous error. Much as we abhor  

the war of “criminal aggression” in the Philippines, greatly  

as we regret that the blood of the Filipinos is on American 

hands, we more deeply resent the betrayal of American 

institutions at home. The real firing line is not in the  

suburbs of Manila. The foe is of our own household. The 

attempt of 1861 was to divide the country. That of 1899  

is to destroy its fundamental principles and noblest ideals.  

Whether the ruthless slaughter of the Filipinos shall end 

next month or next year is but an incident in a contest that 

must go on until the Declaration of Independence and the 

Constitution of the United States are rescued from the hands 

of their betrayers. Those who dispute about standards  

of value while the foundation of the Republic is undermined 
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will be listened to as little as those who would wrangle  

about the small economies of the household while the house 

is on fire. The training of a great people for a century, the 

aspiration for liberty of a vast immigration are forces that 

will hurl aside those who in the delirium of conquest seek  

to destroy the character of our institutions.  

We deny that the obligation of all citizens to support their 

Government in times of grave National peril applies to the 

present situation. If an Administration may with impunity 

ignore the issues upon which it was chosen, deliberately 

create a condition of war anywhere on the face of the globe,  

debauch the civil service for spoils to promote the adventure,  

organize a truth suppressing censorship and demand of all  

citizens a suspension of judgment and their unanimous 

support while it chooses to continue the fighting, representative  

government itself is imperiled.  

We propose to contribute to the defeat of any person  

or party that stands for the forcible subjugation of any people . 

We shall oppose for reelection all who in the White House  

or in Congress betray American liberty in pursuit of un-American  

ends. We still hope that both of our great political parties  

will support and defend the Declaration of Independence  

in the closing campaign of the century. 

We hold, with Abraham Lincoln, that “no man is good  

enough to govern another man without that other’s consent. 

When the white man governs himself, that is self-government, 

but when he governs himself and also governs another man, 

that is more than self-government-that is despotism.” “Our 

reliance is in the love of liberty which God has planted in us. 

Our defense is in the spirit which prizes liberty as the  

heritage of all men in all lands. Those who deny freedom  

to others deserve it not for themselves, and under a just  

God cannot long retain it.”  

We cordially invite the cooperation of all men and women 

who remain loyal to the Declaration of Independence and  

the Constitution of the United States. 

Sources:

“American Anti-Imperialist League.” 1899. Internet Modern History Sourcebook. 

Webpage. 

“Platform of the American Anti- Imperialist League,” in Speeches, 

Correspondence, and Political Papers of Carl Schurz, vol. 6, ed. Frederick 

Bancroft (New York: G.P. Putnam’s Sons, 1913), p. 77, note 1.
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Take up the White Man’s burden--

Send forth the best ye breed--

Go bind your sons to exile

To serve your captives’ need;

To wait in heavy harness,

On fluttered folk and wild--

Your new-caught, sullen peoples,

Half-devil and half-child.

Take up the White Man’s burden--

In patience to abide,

To veil the threat of terror

And check the show of pride;

By open speech and simple,

An hundred times made plain

To seek another’s profit,

And work another’s gain.

Take up the White Man’s burden--

The savage wars of peace--

Fill full the mouth of Famine

And bid the sickness cease;

And when your goal is nearest

The end for others sought,

Watch sloth and heathen Folly

Bring all your hopes to nought.

Take up the White Man’s burden--

No tawdry rule of kings,

But toil of serf and sweeper--

The tale of common things.

The ports ye shall not enter,

The roads ye shall not tread,

Go mark them with your living,

And mark them with your dead.

Take up the White Man’s burden--

And reap his old reward:

The blame of those ye better,

The hate of those ye guard--

The cry of hosts ye humour

(Ah, slowly!) toward the light:--

“Why brought he us from bondage,

Our loved Egyptian night?”

Take up the White Man’s burden--

Ye dare not stoop to less--

Nor call too loud on Freedom

To cloke (cloak) your weariness;

By all ye cry or whisper,

By all ye leave or do,

The silent, sullen peoples

Shall weigh your gods and you.

Take up the White Man’s burden--

Have done with childish days--

The lightly proffered laurel,

The easy, ungrudged praise.

Comes now, to search your manhood

Through all the thankless years

Cold, edged with dear-bought wisdom,

The judgment of your peers!

READiNG | The White Man’s Burden — Rudyard Kipling

This famous poem, written by Britain’s imperial poet, was a response to the American  

takeover of the Philippines after the Spanish-American War. 

Source: Kipling, Rudyard. “The White Man’s Burden.” 1899.  

Internet Modern History Sourcebook. Webpage.



70

LESSON 5.3 | IMPERIALISM AND NATION-STATE FORMATION

PURPOSE
At the start of the unit, students looked at the essential 

question without much to go on. Now that the unit is halfway 

over, students revisit the essential question. This time, 

LESSON 5.3.4 | CLOSiNG | EQ Notebook

students should cite specific passages and evidence from the 

content in the unit that provide insights into answering the 

essential question.

or evidence that provide new insights into the 

essential question you’ve assigned for Unit 5. Once 

they’ve finished, they should think about how this  

new information has impacted their thinking about  

the driving question, and write down their thoughts  

in their EQ Notebook. 

ATTACHMENT
• Essential Question Unit 5 Notebook Worksheet

PROCESS
Ask students to think about this question and respond 

to it on their EQ Notebook Worksheets: Which is 

the more important of revolutions: agricultural or 

industrial?

Now that students have spent some time with the 

material of this unit, they should look back over the 

content covered as well as any additional information 

they have come across, and write down any quotes 
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